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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
Oral expression is the most i mportant single i nstrument for com-
munication in all areas of i nstruction. 1 Str i ckland ver i fies this by 
stating that: 
The responsibil i ty of school is to develop children so that 
they can speak clearly, expressively, and effectively in all 
situations in which speech is required, from informal everyday 
conversation to the giving of a formal report or address. 
Thus it is the classroom teacher who fulfills these needs by in-
tegrating specific techniques and materials with situations which demand 
language practice. The effective materials which contribute to a greater 
degree of efficiency in communication and facilitate learning are the 
audio- visual aids. 2 Both McKown and Roberts advance the idea that if 
audio-visual aids are wisely selected and intelligently used, they arouse 
intense interest and motivate learning. It is therefore important that 
the school provide opportunities for the correlation of oral communica-
tion with audio-visual aids. 
1 Ruth G. Strickland, The Language Arts in the Elementary School 
(Boston: D. C. Heath and Company, 1951), p. 121. 
2 Harry C. McKown and Alv i n B. Roberts, Audio-Visual Aids to 
Instruction (New York: McGraw-Hill Book Company, Inc., 1940), p. 26. 
I . THE PROBLEM 
Statement of the problem. It was the purpose of this study 
(1) to improve the quality of presenting concrete factual information; 
(2) to use audio-visual devices to illustrate verbal symbols; (3) to 
show by experimental lessons to what extent audio-visual aids accomplish 
the objectives; and (4) to consider the value of this study through the 
use of an evaluation chart. 
Importance of the study. The basis for all learning is experience 
and usually the most effective type of learning is gained by concrete, 
direct, first-hand experiences. In providing these concrete experiences 
essential in learning, audio-visual materials are valuable. With the 
wise selection and use of a variety of audio-visual materials, experi-
ences can be provided that will produce meaningful learning. Inasmuch 
as aids are being used extensively by teachers, emphasis in this study 
will be placed on the use of devices in oral reporting. Oral communica-
tion is effective, according to Gale, 1 when: 
The student who has learned to think quickly on his feet, and 
holds his own in discussions with others is developing a feeling 
of security which will serve him well all through his life. 
II. DEFINITIONS OF TERMS USED 
A description of the mechanical means and some uses of several of 
the aids employed in this study are given below. The definitions or 
1 R. J. Gale, "Steps to the Good Oral Report," Elementary English, 
XXIII (May, 1946), 218. 
2 
descriptions are more or less general in nature. It was felt that a 
standardization of these terms was necessary in order that the under-
standings of the writers might be more clear. These definitions were 
chosen from various sources. They were then compounded and resulted in 
the following descriptions. 
Opaque projector. This type of device, through the use of re-
flected light, enables one to magnify on the screen opaque pictures, 
illustrations, and even small objects. Light within the instrument is 
directed upon the picture or object to be projected, and these reflected 
rays are gathered by the lens system to form the screen image. It is 
not necessary for the articles to be transparent. With this projector 
a teacher can make use of a tremendous amount of material not available 
for ordinary projection. 
Filmstrip (slide film). A filmstrip consists of a continuous 
length of 35 mm. film containing from as few as ten to as many as one 
hundred pictures, available in both black and white. 
Filmstrip projector. This type of projector consists primarily 
of a lamp, a reflector, a series of lenses, and a smooth channel for the 
film . Near the base of this channel i s a knob which is turned by hand 
to pull the filmstrip through the projector. The knob turns a sprocket 
wheel whose teeth fit into sprocket holes on the filmstrip. Filmstrip 
projectors usually have attachments which can be inserted to project 
2-by-2-~nch slides. The slides are placed in the slide carrier and 
changed by shifting the sliding section of the carriage from one side 
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to the other. 
Flow chart. The flow chart represents by rectangles, lines, and 
sometimes arrows and circles, the functional relationships within an 
organization or a manufacturing process. 
Tape recorder. A tape recorder is a mechanical device that per-
mits the instantaneous magnetic recording of sound on a metallic-coated 
plastic or paper tape. The tape can be rewound and played back at once 
through a speaker in the recorder. Tapes are easily erased and can be 
reused many times. 
Slides. A slide is an individually mounted transparent picture 
or image which is projected by passing a strong light through it. Com-
mon slides are 2 by 2 inches or 3~ by 4 inches in overall size. A 3~-by-
4-inch slide is usually mounted between pieces of glass and bound with 
tape. A 2-by-2-inch slide may be mounted between cardboard or glass. 
Since the surface of a 3~-by-4-inch slide is nearly five and one half 
times as large as the 2-by-2-inch slide, large and more detailed images 
can be projected without loss of definition through diffusion. Reduc-
tions of large maps, complicated charts and diagrams, tables, and other 
material in which printing and fine detail are important, can be pre-
sented more effectively. Many interesting and worth-while learning ex-
periences are possible in making and using handmade slides. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
In this chapter an attempt has been made to present an account of 
the appropriate uses of audio-visual aids relative to the improvement of 
oral reports. The material is presented in three major sections, the 
first of which presents the necessity and function of oral communication 
tra i ning in the classroom. The second section discusses the oral report 
as such , and the final section presents ideas on the use of audio-visual 
aids as part of the oral report. The writers have found this method of 
organization the most successful of the possible methods tried, to pre-
1 sent the research chapter. 
I. LITERATURE ON SPEECH 
General nature of communication. Examination of writings relating 
to speech revealed certain basic concepts of good communication. Four of 
the concepts are considered below because of their importance as stand-
ards of effective oral expression. 
Austin1 felt that, "Good communication needs the personal qual-
ity." This seemed to be an aspect of communication which may be over-
looked by the teacher who includes speech education in the curriculum. 
1 Myrtle Austin, ''What is Good Communication?" Education, LXXVI 
(April, 1956), 462. 
Such a personal quality was described by Olson, 1 who found this concept 
involved with tone and feeling, and with gesture, movement, action, and 
reflection upon their meaning. 
The reviewed literature further stressed communication as the 
method used by individuals to exchange thoughts and ideas; thus Sandel's2 
statement expressed another basic concept of speech: "To speak is to 
include the active collaboration (or opposition) of at least one other 
person. To speak is to invite the interaction of others." 
Similarly, a third conception of speech was described by Apple-
gate.3 "Speech is effective when the speaker is enthused about his sub-
ject and speaks in such a way that the audience catches the enthusiasm." 
This statement was a reminder that communication and particularly formal 
speech are, after all, a kind of salesmanship. 
In addition to the above aspects of speech, many authorities felt 
there were other important and more specific requirements for improving 
one's delivery. An inclusive addition was made by Austin4 when he said, 
"Good communication then should be simple, direct, specific, and con-
crete, " 
1 Clara M. Olson, "What is Communication?" Childhood Education, 
XXXII (October, 1955), 55. 
2 Bess Sandel, Are You Telling Them How to Converse Well and Make 
Speeches? (New York: Prent i ce-Hall, Inc., 1947), p. 3. 
3 Mauree Applegate, "To Speak Effectively," Grade Teacher, LXVII 
(January, 1957), 42. 
4 Austin,££· cit., p. 460. 
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Need for training in oral expression. Morkovin1 stressed the 
necessity of teaching practicable communication to children. He said, 
"Language is the key which the child must use to enter society, to ini-
tiate human relations, to assert himself, and to make a success or fail-
ure of his life." Entrance into the classroom brings the average child 
for the first time into contact with oral expression and vocabulary far 
more varied than he has known in the limited sphere of the home and the 
immediate neighborhood. Johnson2 substantiated the above when she wrote: 
In the informality of discussion the individuality of chil-
dren's oral language is evident. They use the vocabulary, phrases, 
and family speech patterns which tell the teacher much about them 
and their backgrounds. 
In a more exacting manner, Robinson3 stated statistically from research 
that 40 per cent of the pupils in school do not possess adequate speech 
abilities. This 40 per cent need training in the basic skills of speech. 
One hundred per cent need training in forms of speech that have become 
important in modern life, and in forms of speech that are functional 
within the community in which they find themselves. 
Much of the literature emphasized that certain patterns of speech 
are strongly ingrained in the child, and the teacher is faced with an 
exceedingly difficult problem. She must attempt to supplant poor habits 
1 Boris V. Morkovin, "Growth Through Speaking and Listening," 
Elementary English, XXVI (March, 1949), 129. 
2 Lois V. Johnson, "Group Discussion and the Development of Oral 
Language," Elementary English, XXXIII (December, 1956), 498. 
3 Karl F. Robinson and W. Norwood Brigance, "The Program of Basic 
Skills in Speaking," National Education Association, Department of 
Secondary-School Principals, Bulletin 29 (November, 1945), pp. 19-29. 
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and add to inadequate habits. She is combating patterns learned over a 
period of years and, in many cases, patterns that will continue to be 
learned outside the school. Two primary ingredients for attacking such 
a problem exist, namely, the teacher's desire to improve speaking, and 
the pupil's natural interest in expressing himself. 
Austin1 stressed the necessity of treating this difficulty: 
"Inappropriate usage focuses attention on the manner rather than the 
matter and thus defeats communication." The child will never communicate 
effectively until poor usage is corrected, good usage is strengthened, 
and vocabulary is expanded. Therefore, it may be presumed that speech 
training as it relates to oral English is of unquestionable importance 
in the curriculum. The question of how to implement this program needs 
to be discussed, and Reeves 2 commented that the pupil's only choices were 
those of "how" and "what." "How" will the basic statement be made to the 
listeners? ''What" will he try to say? This leads to the actual planning 
of a program in oral expression with a view to removing some of the ob-
stacles which impede the effective communication of the student. 
Planning the program. A number of authorities have written ex-
tensively on the subject of planning a meaningful speech program, and 
two particular skills in the literature regarding oral expression re-
curred often enough to warrant special attention. The skills deemed es-
sential to good speaking by many experts were ability to listen and 
1 Austin~££· cit., p. 461. 
2 Katherine Reeves, ''What Is Communication?" Childhood Education, 
XXXIII (December, 1956), 14-7. 
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ability to think in relation ·to speaking. Robinson1 included" • cul-
t ivation and acquisition of suitable listening habits that will enable 
the individual to give respectful attention to speakers for purposes of 
learning, evaluating, and criticizing. " as fundamental skills of 
competent oral speaking. In regard to this same primary skill, Ras-
, mussen2 composed a list of manners for courteous listening: (1) no talk-
ing, (2) giving attention, (3) no noise-making, (4) no loud clapping. 
Such a list, if heeded, would lead to improved attention and enable the 
listener to further develop his listening skills. Hill3 itemized the 
proficiency gain in listening: (1) development of skill in analyzing 
what is heard, (2) ability to discriminate between degrees of importance, 
(3) ability to listen for a definite purpose--an answer or solution. 
Rasmussen4 noted that we listen with our own minds, and through thought 
processes and experiences we form concepts, images, and ideas. 
When proper listening habits have been stressed and improved, it 
is time to take the next step--that of thinking and speaking. 5 Rasmussen 
again clarified an important skill when she found psychology has taught 
that better speech is necessary to better thinking; and that better 
thinking makes better speech. Furthermore, evidence indicated that t here 
1 Robinson, 2£· cit., p. 20. 
2 Carrie Rasmussen, Speech Methods in the Elementary School (New 
York: The Ronald Press Company, 1949), p. 64. 
3 Wilhelmina Hill, "Language Arts in the Social Studies," National 
Elementary Principal, XXIX (October, 1949), pp. 14-17. 
4 Rasmussen, QE. cit., p. 94. 
5 Ibid. , p . 64. 
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is a close relationship between speech and thought. One supplements the 
other; improvement in one helps the other. In addit.ion, research proved 
1 to Rasmussen that the individual thinks not only with his brain but with 
impulses which travel in the body. The whole body must be in tune to 
think and speak. Woolbert2 also referred to thought as one of the funda-
mental processes of good speaking. Another aspect of thinking as a nec-
3 
essary component of oral expression was put forth by Adams, who hoped 
a speech program would contribute to the development of critical think-
ing. 
After giving special attention to two phases of the program, it 
is necessary to integrate them with other essential skills of oral 
speech and to organize all these skills into a comprehensive, concise 
unit for teaching. Suggestions for program objectives were cited from 
the works of several authors of speech articles or books because of 
their inherent importance as speaking skills. 
Robinson4 presented a list much like the following: 
I. Teacher testing and diagnosis of abilities and needs of the 
pupils. 
II. Pupil opportunity to gain a .systematic education in speech 
processes consisting of skill in: 
1 Ibid., p. 65. 
2 Charles Henry Woolbert, The Fundamentals of Speech (New York: 
Harper and Brothers, 1927), p. 424. 
3 Harlen M. Adams, ••speech Activities in the Secondary School, 11 
English Journal, XXXV (March, 1940), }29-34. 
4 Robinson,££· cit., pp. 20- 21. 
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A. Developing a subject. (This includes using ideas, and 
knowing how to find sources of information to extend the 
imagination.) 
B. Acquiring good listening habits. 
C. Organizing and arranging content. 
D. Acquiring an effective technique of presentation. 
E. Using simple, direct, effective expression. 
F. Using intelligible diction. 
Morkovin1 required expanded vocabulary vitalized by use in real or de-
vised social situations which the child solves with the group. 2 Sandel 
wished that a stilted presentation be avoided, and advised that when 
speaking from an outline, the speaker should know the parts of sections 
of the speech and start each sentence differently. Speaking is enhanced 
if the scope of the subjects of speech is limited to those areas of 
which the speaker has knowledge. Robinson3 wrote: 
Basic speaking skills should be implemented through a 
balanced program of functional speech experiences. These 
should be directly related to school and community problems, 
practical situations, and educational experiences which form 
a framework for participation in a democratic society. 
Reporting orally is one of the most common techniques used to 
achieve the objectives of effective communicat i on. This type of oral 
work is more formal than group discussion, but i t gives the pupil an 
opportunity to investigate a particular sub j ect more fully and allows 
1 Morkovin, ££· cit., p. 130. 
2 Sandel,~· cit., p. 5. 
3 Robinson,££· £i!., p. 21. 
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him to organize and present his material more effectively. 
II. LITERATURE ON ORAL REPORTING 
Importance for oral expression. A much needed tool for the educa-
tion of all is the ability to express one's ideas before a group. In 
life experiences oral communication arises more frequently than written 
expression. Readiness for oral language begins early. This is related 
by Hefferman1 in the following way: 
Although the child has acquired amazing skill in oral expres-
sion before he enters school, he is still growing in power and 
has need of effective guidance to organize his ideas into logi-
cally related sentences. The quality .of experience the school 
provides will determine how rapidly the child will develop and 
how soon he will acquire readiness for more advanced skills in 
oral communication. 
The elementary committee of the National Association of Teachers 
2 
of Speech reports that, "Ninety-five per cent of our language needs for 
the present state of civilization are oral." 3 Dawson verifies this in 
her summarization that in everyday life we talk more than we write. It 
seems evident that if language lessons are to reflect life experiences 
and are to teach children to express themselves, major emphasis should 
be placed on oral expression. She writes: 
1 Helen Hefferman, "Readiness for Oral and Written Language," 
1 Elementary English Review, XXVII (April, 1950), 248. 
2 Guides to Speech Training in the Elementary School (A Report of 
the Elementary Committee of the National Association of Teachers of 
Speech. Boston: Expression Company, 1943), 11. 
3 Mildred Dawson, "Oral Expression Is Basic," The Instructor, 
LIV (October, 1945), 39. 
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A child must be able to speak in complete sentences before 
he can write them. He must have a suitable and varied speech 
vocabulary before he can express himself clearly and precisely 
in writing. Before he can organize a story or report, he must 
be able to relate ideas of a story in good sequence. 
Major goals of oral language are the enrichment of the individual 
and the building of a responsible citizen. One of many characteristics 
of citizenry is the possession of leadership which Gale 1 defines as the 
"ability to converse well, and to present ideas that will move, persuade, 
convince, and inspire others. 11 Since the responsibil i ty of the school is 
to develop a democratic society, one of its chief aims is to give stu-
dents the ability to speak well. 
The success of a democratic society depends upon the individuals 
composing the society. The social needs of an individual are a result 
of the effectiveness of a language program which influences adjustment 
to life and success in one's occupation. This adjustment is begun in 
early life. 2 Gale states that 11 the earlier practice begins the better 
the results." 
In the classroom many situations arise that provide an oral tnter-
change of ideas. Much emphasis on this democratic technique of teaching 
has led to various experiences for oral reporting which, when begun grad-
ually, according to the findings of Painter, 3 proves the following: 
1 R. J. Gale, "Steps to the Good Oral Report," The Elementary 
English Review, XXIII (May, 1946),, 214. 
2 Ibid., p. 215. 
3 Margaret Painter, "Oral _Emphasis in the English Class," 
The English Journal, XXXVI (September, 1941.), 351. 
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Begin gradually--so gradually that the pupil does not ~ealize 
he is giving a speech. Make the contributions extremely informal 
or in groups -so that attention will not be centered on the indi-
vidual. 
1 Mosso reports that: 
Fifty per cent of the pupils in our schools will probably do 
most of their writing in the form of business and friendly letters 
but one hundred per cent of them will use daily the art of oral 
expression. For successful living in a democracy one must be 
able to depend on himself. He must think clearly, independently, 
and critically. The panel, the forum, debating, the reading of 
notices, the giving of reports are all forms of oral expression 
which provide this type of training. 
With a growing integration of the language arts and social 
studies, prominence has been placed on the oral report. In turn this 
has enhanced the unit method of teaching in the social studies. 
relates that: 
2 Moffatt 
Pupil reports can be highly effective in the learning process, 
especially in presenting the results of research, study, and work 
of a unit. If properly planned, such reports serve to enrich and 
enliven the learning situation, to stimulate pupil growth, and 
supplement instructional materials. 
Macomber's 3 studies reveal that reporting activities have these 
values: 
1. stimulate research 
2. develop self-expression in public 
3. share experiences in a group 
1 Asenath Mosso, "The Re l ation of Oral Communication to Other 
Aspects of the English Program," English Journal, XXXIV (October, 1945), 
440. 
2 Maurice P. Moffatt, Social Studies Instruction (New York: 
Prentice-Hall, Inc., 1954), p. 130. 
3 Freeman Glenn Macomber, Gu i ding Child Development in the Elemen-
tary School (New York: American Book Company, 1948), p. 131. 
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4. stimulate group co-operation and planning 
5. develop intelligent and courteous audience situations. 
1 Moffatt summarizes the qualities as developed through a report 
as follows: 
1. self-expression 
2. leadership 
3. poise 
4. mental alertness 
In a classroom where individual differences prevail, reports help 
to balance various abilities. Those pupils who are capable of pursuing 
an exhaustive research topic may do so, and those who are limited in 
ability are given an opportunity of selecting problems that do not re-
quire extensive reading and research. Topics should be associated with 
the child's interests, needs, and ability. The teacher should analyze 
in advance the various topics to be presented in order to determine the 
best application of pupil reports to enrich instruction. 
2 Provision for individual differences is recognized by Hanna when 
he expresses his following thoughts: 
The skilled teacher guides and directs, helps where assistance 
is needed, and encourages the able children to work independently 
and at optimum speed. Children often help each other. This can 
be a learning situation for both the gifted child and the less 
able if it is handled well. Care should be taken that the gifted 
child is never exploited and that attitudes of inferiority and 
superiority do not develop. 
1 Moffatt,££· cit., p. 108. 
2 Lavone A. Hanna, Gladys L. Potter, and Neva Hagaman, Unit Teach-
ing in the Elementary School (New York: Rinehart and Company, Inc., 
1956), p. 123. 
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Organizing oral reports. In preparing a talk, the pupil begins by 
determin i ng exactly what he wants to accomplish and then finds out what 
he needs to know about the subject to accomplish his purpose. By the 
time a pupil reaches the upper grades, he should possess certain basic 
reading skills as listed by Durrell and Sullivan. 1 In a preparation of 
a good oral report, most of these skills will be used. 
1. Following directions 
2. Selecting the central thought 
3. Noting details 
4. Picking the relevant material from a unit 
5. Judging values 
6. Organizing ideas 
7. Remembering personal characteristics in a unit 
8. Locating specific information in a story from general reading 
9. Skimming 
10. Re~reading articles for different purposes 
11. Recognizing characters from descriptive words 
12. Determining the type of story 
13. Remembering details at later date from notes taken 
14. Selecting proper titles for units 
15. Drawing inferences 
16. Rapid use of dictionary 
17. Recognizing comparisons, opposites, etc. in word vocabulary 
1 Donald D. Durrell and Helen B. Sullivan, "List of Reading Skills 
Which Should Be Developed in Middle and Upper Grades" (unpublished paper, 
Boston University Educational Clinic, Boston University). 
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18. Ability to outline 
19. Ability to do abstracts 
20. Interpreting the author's meaning 
21. Ability to build individual associations around materials read 
22. Using study guides 
23. Interpreting graphs 
24. Using reference books, index ability 
25. Ability to use card file correctly and rapidly 
26. Mental imagery or visualization 
27. Selecting the theme in a story 
28. Ability to read fluently and rapidly material that requires 
rapid reading 
29. Check comprehension with specific questions after speed tests. 
Procedure. 1 Korey summarizes the procedure for emphasizing . the 
value of an outline. In an oral expression period plan an outline for a 
short talk on a familiar topic. Let the children plan the step in the 
outline and then give the short talk. Let them point out the advantages 
of having an outline. These advantages are: 
1. It helps .them to tell things in correct order. 
2. It makes them feel at ease. 
This procedure will aid the child in presenting his own research topic. 
Strickland2 advises this procedure: 
1 Ruth Anne Korey, "Improving the Report Period," The Instructor, 
1 LVII (March, 1948), 21. 
2 Ruth G. Strickland, The Language Arts in the Elementary School 
(Boston: D. C. Heath and Company, 1951), p. 152. 
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1. Select pertinent material. 
2. Outline and organize material. 
3. Present material accurately. 
4. Use examples to add interest and clarity. 
5. Understand the material. 
6. Select proper vocabulary. 
Selection of a topic based on a current unit can be made in vari-
ous ways. The best method is for the pupil to select his own subject on 
a volunteer basis. Another way is through directed questioning by the 
teacher, who leads the pupil to his particular choice. A third method is 
by direct assignment by the teacher. These topics may be assigned to 
individuals or to committees. This is clearly stated by Moffatt. 1 
In a committee report one child can act as 
introduce and then summarize the report. One 
illustrative material on the bulletin board. 
be prepared to present the report. 
chairman and 
can place the 
Each pupil should 
After the selection of topics, a discussion of proper procedures 
for presentation should follow. The class should establish certain basic 
criteria for individual or group reports. 
2 The following were stated by Moffatt: 
1. Each report should be a digest in the pupil's own words 
of the facts he has accumulated. 
2. Each report should be illustrated, if possible. 
3. All reports should be complete, clear, accurate, and inter-
esting. 
1 Moffatt,££· cit., p. 131. 
2 Ibid., p. 132. 
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4. All reports should be given from the front of the room. 
5. The topic or title of the report should be written on the 
blackboard. 
6. If feasible, the outline followed by the pupil in organ1z1ng 
the report should also be placed on the blackboard, to help 
the class listen intelligently. 
7. Reports may be given with or without notes. 
8. Pupils should speak clearly, distinctly, forcefully, and yet 
slowly enough for adequate comprehension by the entire group. 
9. Each pupil should be allotted a specific time limit and be 
required to keep within it. In the case of group reports, 
efforts should be made to show the relationship of one re-
port to the others. 
A discussion with the class resulted with the following standards 
b k . 1 as written y Lar 1n: 
1. Use words they all know. 
2. Use good grammar. 
3. Stick to the point. 
4. Make reports interesting; use anecdotes. 
5. Speak in a normal voice. 
6. Stand erect. 
7. Don't take too long. 
8. Look at the audience and tell the story. 
9. Report should lead to f urther class discussion. 
2 Backus suggests that the pupil place his material in the form of 
1 Myrtle Larkin, "How to Use Oral Reports," Social Education, 
XV (May, 1951), 239, 
2 Ollie L. Backus, Speech in Education (New York: Longmans, 
' Green and Co., 1943), p. 128. 
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a speech with four main parts which are: (1) introduction, (2) state-
ment of purpose, (3) body, and (4) conclusion. In the conclusion, one 
should summarize the important points of the topic. 
The teacher could demonstrate good reporting by giving a talk on 
some subject being studied. She should follow the standards to be used 
by the class. 
If the pupil uses notes, he should refer to them only when it is 
necessary. The memory must be trained to grasp the essential points so 
that the speaker can look at the audience. There are two aims of in-
1 formative talks as regarded by Monroe: 
The one outstanding aim of the informative talk is to secure 
a clear understanding of the ideas presented. A secondary pur-
pose of such a talk is to create an i nterest in the information. 
For a report to be effective, it must not only contain pertinent 
and well-organized i nformation, but it must be presented by a poised and 
2 
self-controlled individual. The rules maintained by Monroe for gaining 
confidence in speech are: 
1. Pick an interesting subject. 
2. Know the subject thoroughly. A speaker who is well-informed 
is always more confident. 
3. Speak aloud as often as you can. 
4. Focus your attention on your audience. 
5. Be physically active while you speak. 
1 Alan H. Monroe, Princ i ples of Speech (Chicago: Scott, Foresman 
and Co., 1945), p. 116. 
2 Ibid., p. 114. 
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6. Remember that some nervous tension is both natural and 
good for you. If a speaker feels keyed up just before 
starting a talk, this is regarded as a good sign. 
7. Never allow yourself to give up. 
A speaker will be successful in emphasizing his points if he pos-
1 
sesses the qualities given by Monroe. 
1. Erect, but comfortable posture 
2. Easy movement free from fidgeting 
3. Direct, straightforward, eye-to-eye contact with the 
listener 
4. Earnestness ~nd energy in the voice 
5. Alertness of mind enabling the speaker to think on his feet. 
The report period must be motivated by a class discussion or in-
troductory remarks by the teacher. Stimulation is needed to create an 
interest in the topics to be presented. No more than three or four talks 
should be presented in one period, so that the audience will not lose 
interest. Korey 2 verifies this thought by saying that, "The giving of 
reports is important in the development of a unit, but their value can 
be lost if the presentation is not successful.'' 
Evaluation. A means of stimulating and maintaining gained group 
co-operation and participation is by the listening pupils to check the 
1 reports given. A checklist can be used that is created by the students 
or a list developed by the teacher and pupils together from the original 
criteria that were stated for a s uc cessful talk. 
1 Ibid., p. 112. 
2 Korey,££· c i t., p. 21. 
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Moffatt 1 used the following checklist and scoring guide: 
Report Checklist 
Name 
--------------------------------
Correct pronunciation 
Used several sources 
Not too technical 
-----
Gave all sides to the question 
Adequate voice 
Used visual aids 
Knew subject without reading 
Had the facts 
Brief but thorough 
No hard word unless explained 
Held interest of audience 
Good organization 
Related topic to life 
Total score 
Scoring Guide 
Superior 3 
Adequate 2 
Weak 1 
Poor 0 
1 Moffatt, ££• cit., p. 108. 
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Each pupil was provided with a l i st and scored his classmates. 
Moffatt 1 summarized the value of the checklist by indicating: 
The development and use of such a checklist aids materially 
in achieving excellence in pupil reports since pupils are inspired 
to greater efforts and better performance in order to merit worthy 
recognition by critics from their own group. 
Other types of appraisals are questions, analysis sheets, and 
recordings. A self-appraisal can be done by having the speaker record 
his talk. After the report is given, play back the report and have the 
speaker evaluate himself. 
2 Long developed an oral presentation rating which would be used 
with the entire class. 
How to Give an Oral Report 
Oral Presentation Rating 
1. Was it so long that it got boring? 
2. Did the speaker speak clearly and loudly enough? 
3. Was it interesting? 
4. Did the speaker act interested in what he said? 
5. Did the speaker have his talk well-prepared? (Well-prepared 
in this case means org~aized into outline notes, rather than 
read from a paper.) 
6. Did the speaker look at the audience? 
7. Did the speaker speak wi th expression and poise? (Poise means 
a manner showing that a speaker is not nervous or ill at 
ease.) 
8. Did the speaker apologize for his speaking? 
l Ibid., p. 109. 
2 Forrest E. Long and Helen Halter, Social Studies Skills 
(New York: Inor Publishing Co., Inc., 1954), p. 104. 
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9. Did the speaker use correct grammar? 
10. Did the speaker stand correctly . and not fidget? 
11. Did the speaker keep to the point and on the subject ? 
12. Did the speaker use the blackboard, maps, diagrams, charts, 
or pictures? (Most audiences enjoy reports more when the 
speaker i llustrates his report in some way.) 
Listening. The audience has specific responsibility other than 
to evaluate the speaker. It must develop the skill of listening, which 
can be aided by the speaker's giving the highlights at the beginning of 
his talk. 
A committee1 on communications of the Newton Public Schools has 
set up these points for listening: 
1. Sit quietly. 
2. Give whole attention. 
3. Listen for good speech patterns. 
4. Listen for unusual words. 
5. Listen for ideas. 
6. Select important words. 
7. Summarize what you have heard. 
8. Evaluate the program. 
As a culmination of the report period, one may give a short quiz to de-
termine the values received from the report and to judge the listening 
ability of the class. 
1 Oral .Expression in the Elementary School, Committee of Communi-
cations Bulletin, Newton Public Schools, Newton, Massachusetts (December, 
1948), 25. 
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II 
Brochick1 has indicated the importance of improving the oral re-
port by using many forms of audio-visual aids. Included in the forms 
she has mentioned are posters, charts, graphs, maps, drawings, sketches, 
photographs, and models. 
Through the use of aids, variations can be brought to the report 
period which can become very monotonous and ineffective i f not stim-
ulated. Larkin2 suggests these variations: 
1. Prepare a bulletin board and plan talk around it. 
2. Charts, graphs, cartoons, or pictures can be s hown in an 
opaque projector. 
3. Use of a filmstrip. 
4. Use of blackboard drawings, graphs, or diagrams. 
5. Records. 
6. Interview of a person. 
III. LITERATURE ON AUDIO-VISUAL AIDS 
Audio-visual aids. The oral report should be an important part of 
the learning process of today's child. Such reports will make a subject 
more interesting and an impression more lasting for both the student who 
prepares and gives the report, and for the class who will listen and 
evaluate the material presented. The use of audio-visual aids during 
these reports will provide more worth-while experiences in learning. 
1 Anna Brochick, "Impr oving Oral Reports," English Journal, XLII 
(January, 1953), 262. 
2 Larkin, ££• cit., p. 240. 
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It is hoped that through the use of audio-visual aids in oral 
reports, there can be an increased development of continuity of thought, 
vocabulary, and motivation. 
A motive is based on interest, which is the starting point of 
learning, and it is felt that interest in oral reporting can be height-
ened through the students' use of audio-visual aids, Believing much the 
1 
same, McKown and Roberts state, "Sensory aids hold interest and allow 
freedom of expression and movement." 
In actual learning situations when audio-visual aids are used, 
2 Kinder and McKlosky hold that: 
There comes naturally an enrichment i n language and a develop-
ment in the ability of the children to express themselves. Pu-
pils' talks on current topics are made much more interesting if 
pictures to go with the talks are shown. This working together 
in collecting materials, preparing reports, and in discussing 
the work, gives the students excellent training, keeps up their 
interest, and gives the group a feeling of responsibility for 
learning. 
Also, working together will enable a group of students to collect 
more material and it will give better coverage of the subject. It has 
been shown by research that students working together will amass more 
material and will show more interest in subjects to be covered. 
Adams3 feels that: 
1 Harry C. McKown and Alvin B. Roberts, Audio-Visual Aids to 
Instruction (New York: McGraw-Hill Book Company, Inc., 1949), p. 25. 
2 James S. Kinder and Dean F. McKlosky, The Audio-Visual Reader 
(Dubuque: William C. Brown Co., 1954), 246 
3 Harlan M. Adams, "Audio-Visual Aids for the Language Arts," 
Elementary English Review (November, 1953), 257- 64. 
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The following claims for values of audio-visual materials used 
adequately in the classroom situation are supported by research 
evidence. 1. They supply a concrete basis for conceptual think-
ing, and hence, reduce verbalistic response of students. 2. They 
have a high degr ee of i n terest for students. 
I 
all learning could be of this type, school would 
If ! 
indeed be a fascinating 
Teachers must be aware of the concrete exper ience in learning. 
place for each pupil. One reason why first-hand experience is so effec-
tive i s that it i nvolves the whole child, his physical senses as well as 
h i s intellect. It is a most satisfying way to learn. 
1 
Dale tells us: 
'Sense' experience is often strongly involved with children. 
It i s essentially important--we must never forget that they have 
eyes, ears, noses, and muscles, and that they like to use them. 
There is a quality of newness about a rich experience which aids 
can make out of oral repor ts. A rich experience is a moving ex-
perience; hence, one that has extraord inary power. 
Learning that is mechanically acquired is almost always re-
tained as memorable events in themselves or in the form of 
'deposits of knowledge' ... There is exhilaration and satis-
faction in having done well something that we are e~ger to do. 
Many experiences are rich chiefly because we discover that we 
are able to do something unusual--something that we had thought 
impossible. 
The writers are not suggesting that verbal descriptions (run-o f -
the-mill oral reports) are necessarily mis l eading. The point is rather 
that i f a true picture is desired, verbal descriptions are not enough. 
Unless t he teachers have pictorial experiences which can be combined with ~~ 
the verbal descriptions, they a r e likely to see something quite differ-
ent from what was intended. 
1 Edgar Dale, Audio-Visual Methods in Teaching (revised edition; 
New York: Dryden Press, 1954), pp. 33-35. 
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Exhaustive research has proven that audio-visual aids have made 
distinctive contributions to learning. Superior gains among students 
who have used audio-visual aids have been evident in the areas of gen-
eral science, biology, physics, and geography. 
1 Weber feels audio-visual aids can do much more when he states: 
Visual experiences are still not utilized to the full extent 
of their potential value, although they provide probably the 
largest f r action of the stimuli to learning. One obvious reason 
why this is so, is that the actual visual experience is seldom 
feasible and quite often impossible. We cannot afford to take 
the geography class to Egypt. Thus, the student acquires a fund 
of realistic imagery which can be made the basis of more effective 
learning. 
2 
From Experiment ~ of the Study of Primary Sources the writers 
found that: (a) in developing a composite visual image, pictorial pre-
sentation is more effective than verbal; (b) the increase in learning is 
characterized by more memories, clearer ideas, better organization , and 
less misinterpr etations; and (c) verbal description, when aided by pic-
torial presentation, is the most effective method of the three. Sum-
marily stated, Experiment B substantiates the effectiveness of an audio-
visual aid in the case of concrete learning. 
1 Joseph J. Weber, Comparative Effectiveness of Some Visual Aids 
in Seventh Grade Instruction (Chicago: The Educational Screen, Inc., 
1922), p. 9. 
2 Ibid., p. 107. 
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CHAPTER III 
PART I 
PLAN AND PROCEDURE OF THE STUDY 
In preparation for thi s study muc h t i me was spent in reading con-
cerned with curren t teach ing methods in the i ntermediate grades. Var i ous 
forms of research appearing i n textbooks, periodi cals, theses, pamphlets, 
and curriculum gu i des wer e valuable. 
The research i n the sub j ect of communication and oral report i n g 
was d i v i ded into f i ve periods with each per i od covering from four to s ix 
year s. Each member of the group read mater i al on the subject written 
withi n the period of t ime assigned to him. Very little was found in all 
t he r esearch which pertained to oral r eport i ng in conj unction with the 
use o f audio-vi sua l aids. When the reading was completed, there were 
fo un d to be thr ee main areas to be combined into the whole research 
chapter. These were speech, oral reporting, and the use of aud i o-vi sual 
a i ds. 
The grades invo l ved in the experiment i ncluded one fourth, two 
f i fths, and three s i xths. Adjustments were made in each class r oom 
schedule to provide for each lesson . 
Community character i s tics. The six communities, all wi thi n a 
radius of e i ght to f i fty miles of Boston, used i n thi s study di ffered 
from whol l y r es i den t i a l to i ndustr i al- r es ident i al. These towns averaged 
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fifteen thousand i n population while ind i v idual building population 
ranged from one hundred to f i ve hundred twenty - f ive. The socio-economic 
status of the children was from low to upper middle class. 
The individual systems varied in instructional methods from 
traditional to semiprogressive. Li ttle or no use of audio-visual aids 
i s found in these communities although the equipment is available, 
Class characteristics. Heterogeneous grouping is the plan of 
each class involved. This type of grouping creates extremes in intelli-
gence quotients which i n the study involved ranged from 78 to 142. With 
such a group, the teacher is compelled to provide graded teaching aids 
to meet i ndividual needs. 
Another extreme is found where there is a wide difference of abil-
ities in reading which in this case varied from a high second grade level 
to the n i nth grade. Reading in grades four to s i x becomes to a large 
degree an extension of the developmental program begun in the primary 
grades. However, i f progress has been normal in early years, by the time 
the chi l d reaches the fourth grade he should have acqui red a large pro-
port i on of basic skills whi ch are necessary for proficient reading, 
These constitute a foundation for the mastery of comprehens i on and study 
ski lls. 
Present i ng oral reports is a common practice in the fourth, fifth, 
and s i xth grades; however, in community D (as described in Table I) the 
chi ldren are not ordinarily required to make oral reports. Therefore, 
they had no t previously developed skills on which they might improve. 
Outl i nes were diff i cult to organize because of no previous training. It 
was not easy. for a fourth grade pupil to note any particular refinements 
of another's report. In the fifth and sixth grades . such skills have been 
previously employed; therefore, requi ring only a review of the standards 
for note taking, outlining, organizing, and reporting. 
The significant data covering these classes are reported in 
Table I. The data include: community from which the children came, 
number of classes, number of pupils, grade placement, I.Q. median, and 
chronological age. 
The grade placement ranged from the fourth to the sixth grade. 
The number of classes used in the study is also shown. One of these 
classes was a comb i ned fifth and sixth grade. 
Of the total six classes, the average I.Q. was approximately 106 
with medians ranging from 99 to 115. Chronological ages in the study 
experienced a spread from eight to fourteen years. 
The communit i es listed show from what areas the var i ous classes 
were drawn. These communities are described, relative to their socio-
economic status, elsewhere in the procedure chapter of this thesis. 
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TABLE I 
NUMBER OF CLASSES AND PUPILS 
Corrnnunity Number of Number of Grade Median Chronolog i cal Classes Pupils Placement I.Q • . Age 
A 1 26 5 101 9-11 
* B 1 37 6 113 10-14 
Bl 2 28 5-6 105 9-13 
c 1 30 6 115 10-12 
D 1 27 4 99 8-10 
Total 6 148 
*Classes B and B1 were found in the same community. Class B1 included a combined fifth and sixth grade, 
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Construction and~ of materials. It was felt that the interest 
of elementary school children could be encouraged and perfected through 
the pupils' use of a particular audio -vi sual aid. Five pieces of audio-
visual equipment were chosen for the ir facility and flexibility of use by 
children ranging from ages eight to fourteen , The following pieces as 
mentioned in Chapter I were: 
1. opaque projector 
2. filmstrip projector 
3. charts and diagrams 
4. flow chart 
5. lantern slides 
There were five individual lesson plans written to cover five 
separate top ic s. Each of the five teachers chose a topic and constructed 
a lesson plan which could be adapted to grades four to six with some mod-
ifications. It was decided to restrict the topics of the lessons to the 
areas of social studies and science. Each teacher then chose a visual 
aid to accompany the lesson. 
On Monday of each week, for five successive weeks, a different 
lesson was presented, During the following week the teacher developed 
the lesson with the use of a particular aid. Thursday and Friday were 
considered to be the days on which the oral reports were presented, 
Each week six children were selected to prepare an outline and 
present their topics to the class. Each of these six children was thor-
oughly familiarized with the operation and use of the particular device 
involved with his topic. 
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Exchange of lesson plans and materials. To assure each class 
starting the new lesson on Monday, the group members decided to meet on 
Sunday at a central location for the purpose of rotating the lesson plans 
and aids. Other than the designated aid for the lesson, pamphlets, books 
charts, filmstrips, pictures, and folders were exchanged. These supple-
mentary mater i als were provided by the teacher writing the lesson plan. 
Table II describes the sequence of rotating the lesson plans. 
For the first week, each teacher used the lesson plan that he wrote and 
the device he chose to accompany the plan. The numbers, which refer to 
the weeks i n the experiment, fall into the column under the aid that was 
used that particular week. 
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TABLE II 
ROTATION OF AIDS 
AIDS 
Connnuni ty Lantern Charts and Opaque Filmstr ip I Flow Chart Slides Diagrams 
A 1 2 3 4 5 
B 5 1 2 3 4 
Bl 4 5 1 2 3 
c 2 3 4 5 1 
D 3 4 5 1 2 
I 
PART II 
DESCRIPTIONS OF THE ·AIDS AND LESSONS 
DESCRIPTION OF HANDMADE LANTERN SLIDES AND LESSON PLAN 
Handmade lantern slides. The handmade lantern slides are easiJy 
made and can be obtained in kits from the Keystone View Company of Mead-
ville, Pennsylvania. The kits contain: pieces of ground glass (3}z; 11x4 11 ), 
a set of seven colored ink.s, a box of hard wax crayons, a chemical solu-
tion for removing mistakes from the slides, and a slide holder which 
holds the slides while being worked on. 
Most slides are traced from pictures in light lead pencil and then 
the outline i s inked in. The final step is to color if so desired. If 
the slides are to be kept for future reference, it is advisable to secure 
clear cover glasses over the art work side of the ground glass. Tape of 
almost any type can be used to keep these two pieces of glass together. 
The lesson. The lesson had been planned and organized in the 
manner recognized by the participating group of teachers. When planning 
the lesson, the teacher thought of the many things that the class was to 
get from the study of colonial household items. 
The teacher tried to outline each day's work, but variations were 
necessary because the plan was used in more than one grade. It was hoped 
that there would be flexibility within the general framework of the 
lesson plan. 
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IMPROVEMENT OF ORAL REPORTS 
THROUGH THE STUDENTS' USE OF HANDMADE LANTERN SLIDES 
TITLE OF LESSON: COLONIAL LIVING (AMERICA) 
I. GENERAL OBJECTIVE OF LESSON: 
A. To acquaint the children with certain aspects of colonial home 
life. 
B. To bring to the classroom pictures of various utensils in the 
home life of the colonists. 
C. To compare home life in the early Bay State Colony and life in 
the home today. 
II. PURPOSE OF THE LESSON: 
A. To improve oral reporting through the use of handmade lantern 
slides. 
B. To increase the ability of the c l ass to work together and to 
listen and observe cr i t ica l ly. 
C. To show what progress has been made in the mode of l i ving through 
the development of the utensils that the colonists used. 
III. MATERIALS--AIDS THAT I USED TO TEACH THIS LESSON: 
A. 3~ " X 4" glass slides (clear and etched). 
B. Keystone lantern slide crayons. 
c. Keystone lantern sl ide ink. 
D. Lantern slide holder. 
E. Lantern slide pro jector. 
F. Picture folder ent itled "Life i n Colonial America. " 
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IV. MOTIVATION: 
A. To build a model colonial village and/or arrange a display of 
books and pictures showing various aspects of colonial home life. 
B. To show, if possible, the films "Colonial Children" and/or "Early 
Settlers of New England" (Encyclopaedia Britannica Films). 
C. To ask the class for questions that they would like to have 
answered as the lesson progresses. 
D. The following questions can be used as an over-all test (oral) at 
the end of the lesson. They should be posted conspicuously 
somewhere in the room. 
1. Describe the following: Grid iron, Skillet, Spit, Trencher. 
2. What was a warming pan and how was it prepared and used? 
3. What were the staples of the colonists' diet? 
~. Describe the use of a churn and butter tray. 
5. Explain the three methods that the colon i sts used to cook 
food. 
6. What were the pine porches, and why did the colonists dis-
cont inue to use them? What were used in their place? 
7. What form did the earl i est type of lamp take? 
8. Describe the making of candles. 
9. Describe the " leaching process" and tell what lye is. 
10. Describe simply the working of the coloni al loom. 
V. SUBJECT MATTER--WHAT I AM PLANNING TO TEACH: 
A. Discuss the general organ i zat i on of a colonial household and the 
thi ngs that were used to keep the household going. 
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B. Six children will present an oral report using handmade lantern 
slides of the various utensils and explain each one. (There may 
be more than one utensil on a slide.) 
C. The topics will be presented in the following order: 
1. Colonial kitchen 
a. Show the working of a bellows. 
b. Show the various forms of cooking. 
c. Mention the many uses of the great pot hanging on the 
crane in the fireplace. 
2. Kitchen and table utensils 
a. Bring in examples of wooden (trenchers) and pewter (cups, 
bowls, etc.) utensils. 
b. Discuss the making of pewter, and the use of the spoon mold 
c. Talk about the churn and the making of butter, 
3. Candle making 
a. Discuss the use and making of bayberry candles. 
b. Discuss the manufacture of wax candles. 
4. Soap making 
a. What ingredients were used to make soap? 
b. Discuss the processing of soap. 
5. Colonial furniture 
a. Discuss the evolution of living room furniture. 
b. Discuss the changes that have been made in bedroom furn-
iture. 
6. Colonial lighting 
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a. Discuss the various types of lamps. 
b. Discuss the various types of lanterns. 
VI. METHOD--HOW I AM PLANNING TO TEACH THIS LESSON: 
A. Monday 
1. Orientation of the class. 
2. Pick people for the group that will give the oral report. 
3. Review the high points of critical listening and note-taking 
with the class. 
B. Tuesday 
1. Instruct the reporting group in research pr6c~dure. 
2. Direct the students who are going to give the report to books 
that have appropriate pictures that they can trace or copy on 
the etched glass slides. 
3. General assignments in the same area for the rest of the class 
C. Wednesday 
1. Research for the reporting group. 
2. General class preparation for the reports that they will be 
hearing. 
3. Introduction of the reporting students to the aid that they 
will be using--the lantern slide projector. 
D. Thursday 
1. Presentation of three reports. 
2. Discussion by the class. 
E. Friday 
1. Presentation of the remaining three reports. 
2. Discussion and review 
3. Evaluation by pupils and teacher. 
VII. TESTING: 
A. The students were tested with a combination objective and essay 
test. 
B. We also used the flash card method of identification using 
slides in the lantern slide projector and leaving the light on 
for a very short while. 
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Materials 
1. 3\" x 4" etched glass slides. 
2. 3\" x 4" plain cover glass slides. 
3. Roll of glass slide binding tape. 
4. One set of glass lantern slide inks. 
5. One set of lantern slide crayons. 
6. A slide holder. 
(All available from Keystone View Co., Meadville, Penn.) 
The Aid 
A lantern slide (opaque) projector. 
SUMMARY OF EVALUATIVE DATA 
BASED ON REPORTING WITH HANDMADE LANTERN SLIDES 
Att i tudes. In each o f the f i ve communities used in this study 
it was evident, beyond doubt, that the class members were more than eager 
to participate in thi s new learni ng exper i ence. The aspect of doing 
the i r own work and be i ng able to interpret t heir own work both verbally 
and art i stically had a great deal of appeal. However, the desire to im-
prove the i r work, in general, did not manifest itself in the same manner 
i n each of the communities. In Community A there were many questions on 
how to i mprove the work by the students. This desire even went to the 
point of not wanting to give the report un less, in the i r eyes, it was al-
most perfect. Thi s was partially true in Community B, but not to the ex-
tent found i n Community A. Town C had the feeling that they wanted to 
imppove but it took a great deal of individual instruction from the 
teacher. In Community D there was little or no desire to improve the 
origi nal work. The ability to discover and correct their own mistakes 
was not overly apparent in any of the communities. 
Courtesies. Attentive listening was evident i n all communities 
but B1. In this particular situation the physical set-up of the class-
room was against a good presentation of the material. There was too much 
light in the room and no adequate means of darkening it so that the 
sl i des could be seen on the screen. However, in all of the other com-
mun i ties studied, the results were very good and all of the attention 
could be focused on the screen where a fine reproduction of the work 
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could be easily seen and analyzed. At t he end of the illustrated oral 
reports the criticisms were, in general, given and taken well. In Com-
munity A stress was put on constructive criticism, and the students fol-
lowed through rather well. In Classroom B all of the criticisms were 
well founded and well spoken. In Class B1 the speakers asked for ways 
that they could improve their talks. But in Community D the class proved 
to be a little more honest and the comments were apt to be negative and 
offensive. 
I 4s 
Content. The writers found a difference regarding the ability of 
the students to express complete thoughts. In Community A many of the 
reports had to be reworked many times before being presented in order to 
form the thoughts more completely. It was necessary to eliminate choppy 
sentences and consolidate others. When the reports were given after this ~ 
rewriting job, they were good. In general, the information was easy to 
understand and to write about because the students used lantern slides as 
a crutch and could use the pointer to illustrate some point that would 
otherwise be difficult to express in words alone. In Community B1 the 
material was well organized and well presented. The relation of subject 
matter to class work was decided upon by the groups before the talks be-
gan. In Community C there was little or no evidence of the ability of 
the students to express their own ideas. In Community D all of the re-
ports were well done. In all of the communities, there was little will-
ingness on the part of the students to express their own opinions about 
the material as a whole or any specific part of it. 
Organization. The ability to stay with the main thought while 
giving the report differed in some re~pects in the communities tested. 
In Town A it was found that because of the narrow scope of t he material 
and the fact that each student had only two or three things to describe 
and illustrate, sticking to the point was not really a problem. In Com-
munity B this same situation prevailed and the students found no excuse 
to wander from the main point. In Town B1 all stayed within the limits 
of the subject matter and marked improvement was noted in four of the 
poorer students. In Community C it was found that the students held 
fairly well to the subject matter but some of the better students tended 
to deviate slightly because they had taken the time to do some extra 
reading on their particular aspect of the material. A sequence of 
thought was evident in all of the classes used. Again, this was probably 
due to the fact that the material left little room for deviation. This 
continuity of thought surprised and delighted the teachers. This contin-
ui ty was aided by the way the material was set up in the book and the 
p i cture posters that some of the material was traced from. The intro-
ductory sentences were, in general, poor. Many of these introductions 
were made up of short, choppy sentences, and a great deal of work was 
needed before the correct introduction could be agreed upon by the 
teacher and the student. The closing sentence in most reports had to be 
rewritten so that the audience was not left in mid-air. Because of all 
the work that has been done i n this sentence construct i on phase of the 
reports, there has been a great improvement in the written reports that 
have been done since these oral reports have been given. 
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Vocabulary. In Communities A, B, B1 , and D the students were able 
to use vivid and apt words and phrases. The students tried to be very 
descriptive. In Community C the vocabulary was, in general, of a low 
level. It was difficult to avoid trite words and phrases. This was 
found to be so because in most cases the students were not reading di-
rectly from their reports, so when it came time for the students to ex-
press themselves it was easier to use words and phrases that they were 
familiar with rather than the material in the books that they read. Much 
work was done on this point in Community A. In Community B it was also 
evident that vocabulary work and drill were needed. In Community B1 
there were many common errors that will have to be corrected by drill. 
Again in Community C it was found that the vocabularly was at a low level 
In Community D there were many errors that were easily corrected. 
Sentences. The ability to express a complete thought in a sen tenc 
has been discussed before, but it could stand repeating here. Most of 
the sentences in Community A were good but they were either too long or 
too short. Some covered too much material and too many points. There 
was a great deal of rewrite work done. In Community B it was found that 
the students handled this aspect of the report very well. Community Bl 
found the reports greatly improved after the first two or three were 
verbally criticized by the class. Community C felt that there was a 
great deal of work to be done in this area and part of the classroom time 
has been put aside for more concentrated sentence construction work. 
Classes in Town D did a fine job on all reports. The ability to avoid 
gross errors during the presentation was good in all cases with the ex-
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ception of Community B1 . Here there was a good deal of disinterest and 
this, coupled with the difficulty of viewing the slides, hindered the 
speaker from making a favorable impression on the audience. In addition, 
these points tended to make the speaker insecure while talking and de-
tracted from his powers of concentration. The variety of sentences was 
good. In Community A the teachers had worked on this before starting 
the actual writing of the report. In Community B the lantern slides were 
used with the third report and improvement was evident. In all communi-
ties, especially B1 , it was found that variety was more in evidence as 
the reports progressed. 
Speech. During many reports, the students had to be reminded to 
speak more audibly. In Town A the teacher had to give repeated sugges-
tions on holding the head so that the voice would be projected at the 
audience rather than at the floor in front of the speaker. With practice 
the speakers had to be reminded less often, and as they gained confidence 
they were able to carry on without giving this much thought. In Com-
munity B posture was good and audibility good. In Community B1 the stu-
dents had to be reminded to speak louder. The same was true in Town C. 
In Community D a great deal of prodding was necessary and success was 
achieved only after many reporters had been heard. The ability to speak 
distinctly varied widely in the communities studied. In Town A the re-
porters tended to slur or whisper words. In Town B only one reporter had 
to be reminded to speak more distinctly. The students of Community B1 
had to be told to open their mouths and form the sounds more carefully in 
order to be understood. The reporters in Town D were distinct to a fault 
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Pronunciation in Community A was poor considering the fact that there had 
been work on vocabulary before the reports were written. In Community B 
there was no problem in this area. The reporters in Community B1 held 
themselves to simple words that they knew. Towns C and D both had prob-
lems with the new vocabulary. Community A reported that the girls had 
the most pleasing voices. Town B stated that as the number of reports 
increased there was noted improvement in the students' delivery. Com-
munities B1 , C, and D told of repeated suggestions to the students that 
they speak louder, speak more slowly, or speed up their reports. Of all 
the classes used, Community C was the only one that felt that the reports 
given in this manner were not the most effective. This was probably due 
to the fact that this class, during the study, repeatedly fell below ex-
pectations on practically all aspects of the program. 
Presentation. Almost all of the participants took pains to keep 
their eyes on the audience while speaking. Again Community C had some 
trouble during this part of the study. In Class A there were some stu-
dents who referred to their notes constantly· and seemed lost without them 
In these instances the teachers made certain that the next reporter was 
chosen more carefully by the students according to his ability. Com-
munity B had little trouble in presentation, for the students handled the 
material in a superior way throughout the study. In Community C the stu-
dents had to cut their reports to much smaller proportions in order to 
keep the material in mind. In Class D the room was too dark to read ef-
fectively. The use of the aid, in every case, improved the reports a 
great deal. The interest generated by the slides and the mechanism used 
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to show the slides helped to present more material than could be covered 
by merely reading an oral report. All communities agreed that almost any 
class could improve the general class work with the use of lantern slides 
and other audio-visual aids during oral reports. 
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DESCRIPTION OF CHARTS AND DIAGRAMS 
AND LESSON PLAN 
Charts and diagrams. Charts and diagrams were the aids utilized 
i n teaching the history and progress of transportation. Since they were 
made by t he pupils and examples had to be sought, much further insight 
and understanding were gained. 
The pa r ticular role of the chart is to show relationships such as 
comparisons, amounts, developments, classification, and organization. 
As a r esul t of the requirements of the modern classroom, details are 
eliminated and the larger and more significant aspects are emphasized. 
The pupil learns to detect the important facts and they remain outstand-
ing in h i s memory. 
While charts are highly condensed summaries of facts and ideas, 
diagrams a r e even more condensed and rely on symbolic means of represent-
ing i deas. Understanding these ~ymbols, requires a thorough foundation 
i n the material represented, For intermediate grades the symbols and 
ideas must be s imple and clearly discussed. In a study, a certain port 
might be selected for emphasis and then diagramed. This is convenient in 
t he explanation of mechanical operat ions . An illustration would be in 
the general design of ships as discussed in the lesson plan. 
Color is a key po int i n the use of char t s and diagrams. It can be 
used for emphasis, attract i veness, and cont r ast. Important items can be 
made to stand out by the use of v i v i d color s. 
Pupil ::.m.ade 2chart s and diagrams should follow a definite procedure. 
So~o ~l o~ Ed~c~tion 
Library_ 
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1. Lay out a plan on a small sheet of paper. 
2. Keep the chart or diagram simple. 
3. Make it large enough to be seen easily. 
4. Make it attractive. Use contrast, color, and space. 
5. Use color when suitable. 
6. Keep the margins generous. 
7. When the plan is complete, sketch it lightly on the larger 
paper. 
The lesson. Plans for the lesson were organized in a specific 
manner. General objectives were considered and then the purpose of the 
lesson. Under the purpose the teacher considered all the possible re-
sults and benefits of the lesson. 
When the topics had been decided upon, the motivation was organ-
ized. Questions used to create interest are involved in the lesson. A 
day-by-day description of activities is included. Each teacher would 
have to make some deviations for the class or the grade level using the 
plan. 
Specificity and clarity are two features emphasized throughout 
the plan. These characteristics are necessary so that all teachers will 
follow with accuracy and uniformity; therefore, the results should be 
similar. 
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IMPROVEMENT OF ORAL REPORTS 
THROUGH THE STUDENTS' USE OF CHARTS AND DIAGRAMS 
TITLE OF LESSON: TRANSPORTATION 
I. GENERAL OBJECTIVES OF LESSON: 
A. To study different ways of travel and its progress in the years. 
B. To find the effect of improving transportation on the lives of 
people. 
C. To develop a sense of time and progress in our nation's growth. 
II. PURPOSE OF THIS LESSON: 
A. To improve the skill of oral reporting. 
B. To use charts and diagrams for further explanation 
c. To develop poise and confidence in the student. 
D. To develop the skill of research. 
E. To share information and experiences in a group. 
F. To develop leadership. 
G. To develop the listening skill. 
H. To stimulate audience reaction. 
III. MATERIAL AIDS--WHAT I WILL USE TO TEACH THIS LESSON: 
A. Reference books .. 
B. Social studies books 
c. Historical texts 
D. Pictures 
E. Charts 
F. Models 
of ideas . 
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IV. MOTIVATION--CREATING INTEREST IN THE LESSON: 
A. Start discussion with a thought-developing question: "If you 
were to go on a trip, by what means would you go?" 
B. Following this discussion, lead class to thinking of transporta-
tion in early America. Let them reveal information they now have 
of the early days. 
C. Tell class that some oral reports will be given on different 
methods of transportation and their history. 
V. SUBJECT MATTER--WHAT I AM PLANNING TO TEACH: 
A. The early history of transportation and following it to the 
present day. 
B. These main items will be stressed: 
1. Water travel 
2. Land travel 
3. Railroads 
4. Automobiles 
5. Airplanes 
VI. METHOD--HOW I AM PLANNING TO TEACH THIS LESSON: 
A. Monday 
1. Motivation for the lesson will be held with the entire class. 
2. Following the general discussion on transportation, a list of 
standards for oral reporting will be revealed on the chalk-
board. 
3. These are the standards: 
a. Use words that all understand. 
b. Use 
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c. Stick to the point. 
d. Speak in a clear voice. 
e. Stand erect. 
f. Don't take too long. 
g. Look at the audience. 
h. Refer to notes only when necessary. 
i, Use audio-visual aids. 
4 • . Discuss these standards and stress their importance. 
5. Assign these topics and aids to six pupils. 
a. Water means which include river boats and steamships. 
Make a diagram pointing out parts of boats. 
b. Wagons--Conestoga, coaches and freight wagons. Make dia-
grams comparing these wagons. 
c. Roads and trail s--Santa Fe and the Oregon. Make a diagram 
showing modern highways in contrast to these early trails. 
d. Railroads and trains--a chart showing improvement of trains 
e. Automobiles--a chart showing years, model, and inventor. 
f. Airplanes--chart showing traveling time, inventor, and year 
made. 
6. Have these students meet :.in a group. Choose two students who 
are in the top portion o f the class, two in the mi ddle, and 
two in the lowest segment. The teacher explains to them that 
they will each prepare a topic and the specified aid. This 
work is to be ready for Thursday. 
B. Tuesday 
1. ils start research--read and outlin 
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2. Report includes: 
a. Introduction or points to be covered. 
b. Body. 
c. Conclusion or points to be remembered. 
C. Wednesday 
1. Fini sh topics. 
2. Prepare aids in color on large project roll paper. Cut off 
p i ece large enough so that the chart or diagram can be seen 
from entire room. 
D. Thursday 
1. Three topics are to be presented. 
2. Child places his title on the chalkboard. 
3. A mimeographed outline of the report is given each member of 
the class. 
4. After the report, any questions that arise are answered by the 
reporter. 
5. Following all discussions, each child evaluates the reporter 
for content and presentation. This is done by an evaluation 
sheet. 
E. Friday 
1. Last three topics are given in the same manner as Thursday. 
2. At the end of the per i od, the teacher gives the class a quiz 
on the material covered. The teacher also evaluates each re-
port by an evaluat i on sheet. 
56 
VII. TESTING--HOW I WILL TEST THE LESSON TO SEE IF I HAVE TAUGHT THE 
LESSON: 
A. The greatest evaluation can be determined by the reaction of the 
audience. Their interest and their questions reveal the knowl 
gained. 
B. A more definite form of evaluation to be used is a test given to 
the group on the material presented in the reports. The children 
may refer to their outlines previous to the test. 
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SUPPLEMENTARY MATERIALS 
Charts 
1. Development of Automobiles (Distributed by General Motors) 
2. Developing New Models 
3. Progress of Trains (Pullman Company) 
Pictures 
1. Future Automobiles (General Motors) 
2. Railroad Series (Association of American Railroads) 
3 .. Historic Planes (United Air Lines) 
Models 
1. Early Steamships and Present Day Vessels 
2. Past and Present Automobiles 
3. Trains of the Past and Present 
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SUMMARY OF EVALUATIVE DATA 
BASED ON REPORTING WITH CHARTS AND DIAGRAMS 
Attitudes. All the communities involved in the study commented 
favorably on the children's willingness to participate. They were par-
ticularly eager to attempt diagraming, as it was a new technique for most 
children. 
As for their desire to improve, it was self-evident in many in-
stances. Community A reported that there was a general tendency for 
neater results wh i le working on their charts and diagr ams. 
It is not often that children will discover and correct their own 
errors. Most of the time, the teachers had to point out and mention the 
mistakes. Each teacher agr eed on this matter with the exception of Com-
mun i ty C, which had some pupils detecting and correcting their errors. 
Courtesies. Constant attention was given the speaker if the 
top i cs and aids were interesting. Commun i ty D reported that the interest 
was high if the speaker could be clearly heard and if the presentation 
was brief. 
Amiable behavior and consideration for the speaker were found in 
all areas. Community C stated that some of the more capable pupils fol-
lowed the reports by asking the reporter questions that were very fac-
tual. If the reporter was well-acquainted with the material, the ques-
tions could be answered. However , in Community B many questions were 
asked that could not be answered. 
At the beginn i ng of the study the pupils had to be constantly 
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warned of the criticisms concerned with their classmates' reports. They 
lacked tact and consideration for their peers. This condition improved 
as the study progressed and many of the comments became helpful. 
Content. In choosing interesting details, all teachers reported 
the same existing conditions. The children did not choose any points 
other than those offered in the textbooks. There were no signs of per-
sonal thoughts ot feelings being expressed. Only in Area A was there any 
indication of initiative when pupils sought texts other than those pro-
vided by the teacher. 
By the time the child has reached the intermediate grades, he is 
acquainted with expressing complete thoughts. Therefore, all comments 
were favorable in regard to this feature. 
Organization. Due to the stress on outlining and note-taking, 
there were no problems in having the classes keep to the subject of the 
report. The same was true when discussing sequence in a report. Since 
the reports were outlined, each teacher reported that sequence was 
usually in order. 
A weakness pointed out by Communities B1 and D was that several 
reporters did not include an introduction to their talks. This factor 
was discussed several times with each class and as more reports were 
given it improved. 
Vocabulary. Upon evaluating the vocabulary used in the reports, 
each teacher realized that much more stress should be placed on word en-
richment. Only a few students in Community C evidenced any ability to 
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use vivid words and phrases. Generally all pupils used the words offered 
in the materials and words that they use in everyday speech. 
Whenever an unfamiliar word appeared, the teacher in Area D ex-
plained the meaning and pronunciation to avoid difficulty and misinter-
pretations. 
Sentences. While keeping in mind the grade level of each class, 
the teachers found the sentences used in the reports were of acceptable 
formation. However, there was little variety in the construction of 
sentences. The trend was for the sentences to be of simple formation, 
not i ncluding any descript i ve words or phrases. 
A favorable feature of all reports was that there were no gross 
errors i n grammar . Again, cons i dering the grade levels, each group of 
children observed the rules of English that they had been taught. 
Speech. Constant reminding was necessary to get the chi l dren to 
speak audibly. Each community stated that this was the most difficult 
point to stress and rece i ve results. Children in the audience indicated 
several t i mes that they were unable to hear the speaker. 
Not only was inaudible speech a fault, but also the tendency to 
mumble and drop the endings of words. Class B1 found that a low-volume 
voice was extremely difficult to comprehend. This is true of a monotone 
voice, also. 
A word that was associated with the topic and new to the child's 
vocabulary presented difficulty in pronunciation. These words were prac-
ticed before the report was presented. 
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Effectiveness of the delivery was much enhanced by practice and 
experience. Each teacher noted that by the end of the study the reports 
were presented in an efficient and poised manner. 
Presentation. Class B and B1 related a tendency for pupils to 
look at the floor when first giving a report. Prompting helped to elim-
inate this point and pupils became more aware of the audience. 
The five communities involved all revealed that there was a desire 
to read from the outlines. Stress was placed on this point and it grad-
ually disappeared. Outlines were to be used as guides and only when 
necessary. 
The greatest advantage to the reports and their effect on the 
audience was the audio-visual aid accompanying each topic. The aid 
definitely improved the quality, interest, and learning gained from each 
report. There was no question about this point when each teacher eval-
uated the reports. 
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DESCRIPTION OF THE OPAQUE PROJECTOR 
AND LESSON PLAN 
The opaque projector. Interest can be infused into all areas of 
the program in the elementary grades with the use of the opaque projector 
The versatility of this aid lends itself to all kinds of methods of im-
proving pupils' reading, spelling, and language skills, and enhancing 
interest in the social studies and sciences. Pupili 1 original work in 
drawing and painting can be encouraged by projection. The opaque pro-
jector will also enlarge small objects as samples of biological speci-
mens, rocks, shells, and similar items about an inch high. This aid 
reaches a high usefulness in showing individual pupil's work as an in-
centive to self-improvement. 
In this study, enlargement of pictures and diagrams constituted 
one of the most valuable uses of the opaque projector. Pictures have an 
integrated place in teaching and learning methods. Their value has been 
found to be highly effective in illustrating explanations and reports. 
However, few pictures lend themselves readily to direct observation by a 
large group. One of the most desirable ways to use photographs, illus-
trations, and prints for class viewing is to project them on the screen 
by means of an opaque projector. In this way, pictures of various sizes 
can easily be seen from a distance. 
When several related pictures are to be shown, these are arranged 
in a consecutive manner by mounting on a long strip of paper which is run 
through the projector. This method resembles a filmstrip arrangement. 
A picture story made by children is simply presented in the same way. 
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Perhaps the greatest advantage of the opaque projector is the 
amount of easily accessible material for projection. As previously men-
tioned, valuable examples of pup i ls' written work, charts, diagrams, and 
illustrations from books and magazines can be successfully utilized. 
Thi s visual aid is sure to be an incentive for stirring up classroom dis-
cuss ion. 
Although there are many favorable points about the opaque projec-
tor, there are also several limitations. The greatest, perhaps, is that 
a thorough darkening of the room is required for satisfactory results. 
A proposed plan to eliminate this problem utilizes hanging drapes on ex-
tended rods, which will provide darkness and control ventilation. Due to 
the weight o f the opaque projector, it is more difficult to handle than a 
filmstrip or slide projector. 
However, there is every indication that the opaque pro j ector is 
destined to become more popular and to fill the unique place in contem-
porary education. It is a potent assistant in connection with both cre-
ative and presentational work. Teachers who have learned its possibil i -
ties would hardly know how to get along without it. 
The lesson . The subject of the development of communication in 
our country is a part of the study of a s i xth grade program. After the 
topic was selected, objectives of the lesson were classified under gen-
eral objectives and purpose of the lesson. The teacher collected neces-
sary mater i als fo r the study. As the research progressed, children 
b~ought in additional aids to enrich their reports. 
On Monday t he lesson was mot ivated to build up the background of 
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knowledge and understanding of the members of the class and to stimulate 
their thinking, The class reviewed the standards for note-taking, organ-
izing, and reporting. The topics for reporting were assigned to six 
children who began research, On the following two days the children con-
t i nued their research. The other members of the class, working in com-
mittees or individually, participated in various activities associated 
with the study. 
On Thursday and Friday the reports were presented, After each 
group of three reports, the class discussed the subject matter and then 
evaluated each report. Each child used the check list given to him. A 
discussion and brief quiz served as an evaluation. 
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IMPROVEMENT OF ORAL REPORTS 
THROUGH THE STUDENTS' USE OF THE OPAQUE PROJECTOR 
TITLE OF LESSON: COMMUNICATION 
I. GENERAL OBJECTIVES: 
A. To learn how communication, from colonial days to the present, 
has kept people in contact with each other. 
B. To become acquainted with the major types of communication that 
have affected man's progress. 
C. To understand what part improved methods of communication have 
played in raising the standard of living and in bettering under-
standing among people. 
D. To real i ze how modern communication has shortened time and dis-
tance. 
II. PURPOSE OF THIS LESSON: 
A. To improve the oral report through the students' use of the 
opaque projector. 
B. To use effectively various sources of information as books, pic-
tures, magazines, audio-visual aids, and samples of a telegram, 
newspaper, and other means of communication. 
C. To acquire work and study skills necessary for accurate reference 
work: note-taking, outlining, summarizing, organizing, and 
weighing evidence. 
D. To grow in fluency, ease, clarity, and vividness of expression. 
E. To develop listening ability. 
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F. To make ari ._effort to improve voice and delivery through construc-
tive criticism. 
III. MATERIAL AIDS--WHAT I WILL USE TO TEACH THIS LESSON: 
A. Opaque projector 
B. Pictures of inventions as telephone, radio, television 
C. Children's original illustrations 
D. Map of United States 
E. Newspapers 
1. Copy of today's daily newspaper 
2. Copy of an early colonial edition 
F. Telegram 
G. Postal card 
H. An airmail letter 
I. Stamps 
J. Reference books, encyclopedias 
IV. MOTIVATION: 
A. Arrange an exhibit of books and pictures related to communication 
B. Stimulate a discussion to make the children aware of such ques-
tions as: 
1. Why is communication important? 
2. What are some means of communication? 
3. How does each means help us? 
4. What has been the e f fect of television? 
5. How can you send a telegram? 
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V. SUBJECT MATTER--WHAT I AM PLANNING TO TEACH: 
Discuss the importance of communication and how it has made 
our country strong. Six children will present oral reports by using 
illustrations, maps, samples, and diagrams in the opaque projector. 
The following topics will be presented in a sequential order: 
A. Development of carrying mail. These means will be described: 
1. Postriders 
2. Stagecoach 
3. Attempting to send mail by camels 
4. Pony express 
5. Railroad train 
6. Airplane 
The child will have his pictures or self-made illustrations 
mounted in a des i red order on a long strip of folded paper. As 
a classmate moves the mounts through the projector, the speaker 
will illustrate his talk by pointing to the projected pictures 
and describing them, 
B. Pony express 
The speaker will prepare a map designating the route of the 
pony express. He will relate in detail the operation and cost of 
the pony express. He will also pEepare a diagram showing the 
travel time of a letter in 1860 as compared with the present time 
C. Communication by newspaper 
Describe the history of the newspaper by showing a series 
of individual pictures and illustrations in books. 
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D. Invention of the telegraph, cable, and telephone 
Relate the brief history of each invention with pictures 
and simple d i agrams to illustrate the operation of each. 
E. Invention of the wireless, radio, and television 
F. Communication Draws Our Country Together 
The child will make a map of the United States on which 
wi ll be shown all the means of communication that draw our 
country together. Thi s will incorporate the use of the opaque 
projector. 
VI. METHOD--HOW I AM PLANNING TO TEACH THIS LESSON: 
A. Monday 
l. Motivate the lesson with the entire class. 
2. Di scuss what changes have been made in communication and their 
effects on our lives. 
3. Review the skills for note-taking, outlining, and orggni zing 
by reca l ling certain standards. 
a. Making notes 
(1) Before you begin to make notes on a piece of informa-
tion, read all of it, 
(2) Make notes only on those points that tell about your 
subject, 
(3) Make notes in your own words. 
(4) Use only those po ints that are most important for your 
report, 
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b. Outlines 
(1) Make the main topics tell main points about the subject 
(2) Make the subtopics tell points about the main topics 
under which they are placed. 
c. Reports 
(1) Tell enough to make your report interesting and easy 
to understand. 
(2) Keep to the subject of your report. 
(3) Talk clearly, loudly, and distinctly. 
(4) Illustrate your talk with pictures, maps, drawings, or 
diagrams by using the opaque projector. 
4. Assign topics to six children, two from the upper third of the 
class, two from the mi ddle, and two from the lower. 
5. Children begin research on individual topics. 
B. Tuesday 
1. Continue research and organization. 
C. Wednesday 
1. Complete research and outlines. 
2. Each of the six children should write his outline on a master 
sheet to be mimeographed for each member of the class. 
3~ Have each speaker assemble the necessary illustrations for his 
report. 
D. Thursday 
1. Distribute the evaluation sheets and discuss each point. 
2. Give each child a mimeographed outline of the report to be 
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3. Each speaker writes his topic on the board. 
4. At the end of his presentation, he writes a conclus i on on the 
board. 
5. Allow three reports to be presented. 
6. After the reports, follow with a discussion and evaluation of 
each report. 
E. Friday 
1. The three remaining reports are to be given. 
2. Discuss and evaluate, following Thursday's procedure. 
VIl. TESTING: 
A. A class discussion can serve as an evaluation of the information 
presented. 
B. A more thorough and accurate evaluation can be made by administer 
ing a written test. 
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SUPPLEMENTARY MATERIALS 
Pamphlets 
1. Alexander Graham Bell (Bell Telephone System) 
2. Behind the Scenes at The Milwaukee Journal and Radio City 
3. I Am a Telegram ••. This Is My Story (Western Union) 
4. Mr. Bell Invents the Telephone (Bell Telephone System) 
5. The Birth and Babyhood of the Telephone (Bell Telephone System) 
6. The Magic of Communication (Bell Telephone System) 
7. The Story of Western Electric 
8. The Story of Western Union 
Pictures 
1. Clippings from magazines of the telephone, radio, and television 
2. Children's self-made illustrations 
3. The History of Mail (United Air Lines) 
SUMMARY OF EVALUATIVE DATA 
BASED ON REPORTING WITH THE OPAQUE PROJECTOR 
Attitudes. According to a general consensus of the five teachers, 
the use of the opaque projector stimulated an immense i nterest among the 
childr en. All communities related that a high degree of enthusiasm pre-
dominated. Communities B, B1 , C, and D reported that children willingly 
volunteered and desired to be first to participate. Since the opaque 
projector provi des for the use of a variety of material, Community A ob-
served that there were many opportunities for originality incorporating 
illustrations. Throughout the week the participants displayed an intense 
desire to present good reports. 
Little evidence was found of the discovery and correction of 
errors by children. This trend was evidenced in Areas A, B, B1 , and D. 
In Community C, where the children possess a broader speaking ability, 
the teacher found that pupils recognized the most noticeable errors. It 
was commonly felt that as the evaluations were discussed in successive 
weeks, the children became more aware of the need for discovering and 
correcting their individual errors. 
Courtesies. Listening involves an attempt to follow, understand, 
and interpret what the speaker is communi cating. This is an important 
skill to develop in the intermediate grades. The teachers noted that 
before th i s study oral reports wer e uninteresting and failed to capture 
the attention of the audience. As a result of this particular device, 
the children's listening ability greatly improved due to the concentra-
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tion of their attention on the enlarged picture projected on the screen. 
Therefore, in all classes good behavior was prevalent during the presen-
tations. Communities A and B1 reported that conduct was excellent be-
cause of the novelty of the device and high interest of the subject. 
Most children gave and accepted criticisms pleasantly. The com-
ments were constructive. Usually the pupils exhibited tactful disagree-
ment providing a basis for further improvement. As a result, there was 
evidence in all classes of friendliness, good manners, and high morale. 
Content. Comparison of results of the study showed that most 
children chose pertinent factual material to relate their topics. Since 
the subjects called for significant details, the tendency pointed to the 
selection of points related to the format. In some cases, more commonly 
among the brighter youngsters, interesting details were selected. Com-
munities B1 and C reported that a special attempt was made by all chil-
dren to improve in this area. In Community D the children expressed a 
simple complete thought, in respect to their ability. Communities A and 
B r ecognized that this aspect needs development as children improve in 
organizational skills. 
Generally, an obvious lack of originality in expression prevailed. 
Since a great deal of factual material was necessary, pupils did not have 
much opportunity for creativity in expressing thoughts and feelings. 
Organization. In the presentation of a report, the main require-
ment ·is clarity, which is obta i ned by an organization or sequence that 
distinguishes points clearly and shows their relation to the main state-
ment. The children gathered material f r om a vari of sources and ole 
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it into selected, pertinent items in the form of an outline. Therefore, 
good sequence was followed by all reporters. Since outlining was pre-
viously taught in all the cLasses engaged in the experimetJ.t except Com-
munity D, where the fourth graders begin note-taking, the subject matter 
in this lesson provided good opportunity for further development of or-
ganizational skills in these grades. 
It was found that several children needed additional practice in 
using good beginning and ending sentences. Communities A and D reported 
the prevalence of weak ending sentences. In Communities B and B1 the re-
porters wrote the title of their topic on the board, thus giving them a 
lead in beginning their talk. They followed the report with a summary of 
essential information as a conclusion to the main point. Community C 
also reported that the majority of children had good English habits and 
were successful in this area. Due to the rotation plan, this lesson with 
the opaque projector was last in Community D. The teacher noted a marked 
increase in the skills of note-taking, organiz ing, and especially report-
ing. 
Vocabulary. The general evaluations by the writers designated 
that pupils used terms suitable to their grade levels. Little evidence 
of new descriptive vocabulary was shown, except where new terms were re-
quired. Community C noted that generally vocabulary was descriptive, 
with an eighth or ninth grade level noted among some students. 
Sentences. Training in the use of correct and effective sentences 
is a developmental procedure. All communities reported that pupils' 
ability to handle sentences was favorable. Since each speaker's atten-
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tion was focused on the description of an enlarged picture, he gained 
self-confidence, thus convey~ng his knowledge with greater facility. 
Therefore, the command of sentence form was improved. Most speakers used 
a regular line of conversation employing simple declarative sentences. 
Speech. The most consistent criticism polled was the difficulty 
to hear the speaker due to the hum of the fan and motor of the projector. 
However, after the first or second report the children adjusted to this 
interference. Some pupils had to be reminded to speak above the general 
conversational tone. Most spoke in a pleasing, adequate voice. 
In reviewing the standards for oral reporting at the beginning of 
the wee~ the teachers stressed clear and distinct speech. Children in 
Communities B, B1 , and C showed marked improvement in speaking audibly 
and distinctly as the reports progressed. Pupils in Community D ex-
hibited moderate achievement. Community A stated that all children had 
to be asked to speak louder. New words posed some difficulty but offered 
a challenge to reporters as well as the audience discussing the material 
after the reports were given. 
Four communities noticed much improvement in the delivery of 
speeches effectively. In Community D about one-third of the class re-
ported successfully. This, however, was a remarkable start since the 
children have had no previous practice in reporting. 
Presentation. It is easier to appear before an audience if one 
holds something in his hands or has some aid to refer to or illustrate 
with. This fact proved its utmost advantages in this study. An evident 
trend di the children's in of self-confidence with 
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the class the results of their research illustrated by enlarged pictures, 
maps, and diagrams projected by the opaque projector. Communities B, B1 , 
C, and D related that most reporters knew their material well and looked 
at the audience. In Community A several children had to be reminded to 
look at the audience and not to rely on their notes. In the previously 
mentioned communities most children casually referred to notes in the 
form of outlines. This made the audience feel that the speaker needed 
the notes merely to glance at and that he was talking directly to the 
audience. 
In all classes the aid was effectively used. With a wealth of 
illustrations used by the children, unlimited opportun i ty was provided 
for discussion with ease and interest. Communities B and C reported that 
the opaque projector centered much attention. Community B1 experienced 
some difficulty in darkening the room. However, after the provision of 
drapes suspended on extended rods, the results were highly successful. 
With total agreement, the opaque projector was particularly valuable in 
making the development of communication alive and in giving color and 
drama to small pictures and pages of the textbooks. 
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DESCRIPTION OF FILMSTRIPS 
AND LESSON PLAN 
The filmstrip. As previously described in Chapter I, the film-
strip is a series of closely related pictures, known as frames, printed 
on 35 mm. film. Usually filmstrips have individual captions describing 
each frame. These captions are located directly below the pictures. 
Several of the filmstrips used were printed in black and white; the 
others were in color. Most filmstrips have frames numbered chronologi-
cally, and this enabled the writer to list the frames to be used by 
number. 
Filmstrips and a filmstrip projector were used with the above 
lesson plan because of the lifelike qualities of this medium of still 
pictures. Diagrams of the solar system become real on a screen in the 
classroom. Realism is exceedingly important to the understanding of 
scientific concepts by a young pupil. The choice of filmstrips as aids 
was·::: further supported by the availability of a projector and a variety 
of filmstrips in the areas of the topics. 
The lesson. The chief purposes of the above lesson plan were to 
aid the pupils in improving their oral reporting through the means of 
more effective research, organization, and presentation. Specifically, 
in relation to presentation, the addition of the use of an audio-visual 
aid was recommended and implemented in order to improve the interest of 
the class listening to the report. It was concluded that a young speaker 
would be more at ease before his audience if he utilized an aid which 
would clari ect to the audience 
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One week was allowed for the introduction, assignment, organiza-
tion, and presentation of topics as described in the lesson plan. Fall 
ing a period devoted to motivation of interest on the general topic of 
The Earth, the chosen reporters met with the teacher to discuss research 
for their individual topics and the use of a filmstrip projector. The 
succeeding two days were assigned for developing the research as well as 
for demonstration and instruction in the operation of the projector. 
The reporters, operating the projector for each other, were given 
cards indicating the numbered frames to be shown. The distraction of a 
reporter calling to the projectionist for a certain frame was thus 
avoided. This procedure contributed to the improvement of method in the 
proper relating of the graphic illustrations to the oral presentations. 
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IMPROVEMENT OF ORAL REPORTS 
THROUGH THE STUDENTS 1 USE OF FILMSTRIPS 
TITLE OF LESSON: THE EARTH 
I. GENERAL OBJECTIVES: 
A. Understandings of the earth in relation to some of the influences 
beyond it. 
B. Understanding of the inside of the earth. 
C. Knowledge of the earth in relation to: 
1. Shape. 
2 • Movement . 
3. Darkness and light. 
4. Time. 
D. Knowledge of the inside of the earth in 
1. Layers of the earth. 
2. Oil, gas, and water. 
3. Volcanic eruptions. 
4. Earthquakes. 
II. PURPOSE OF THIS LESSON: 
A. Improvement of oral presentation. 
B. Development of the personal quality of 
c. Improvement in developing a subject. 
D. Development of ski lls in organizing and 
the use of an outline. 
E. Improvement of research skills. 
relation 
speaking. 
arranging 
to: 
content through 
F. Effective use of a visual aid (filmstrip projector) to improve 
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oral reporting. 
G. Improvement of listening skills. 
H. Development of thinking powers. 
I. Development of skills in analyzing what is heard. 
J. Development of skills in discriminating between degrees of 
importance. 
K. Giving of opportunities to share experiences. 
II. MATERIALS : WHAT I WILL USE TO TEACH THIS LESSON: 
A. Filmstrips. 
B. Filmstrip projector. 
C. Diagram of a filmstrip projector with detachable labels. 
D. Outline forms. 
E. Textbook, Discovering with Science, by Gerald Craig and Beatrice 
D. Hurley. (See Bibliography) 
F. Compton's Pictured Encyclopedia and Fact Index. 
G. Filmstrip catalogues. (See Bibliography) 
H. Pictures of volcanoes, eclipses, earthquakes, and different types 
of clocks. 
I. Diagrams of the time zones in the United States. 
J. Pupil Evaluation sheets. 
K. Teacher Evaluation sheet. 
li. Reference books. (See Bibliography) 
IV. IDTIVATION: 
A. Conduct a general discussion about the earth. Lead the discussion 
to find what knowledge the pupils have of the earth. 
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B. Present a display with posters, books, and three printed questions 
to be answered as the lesson is studied. 
Questions: 
1. What happens when a volcano erupts? 
2. What is inside the earth? 
3. How do we know the earth is like a clock? 
V. SUBJECT MATTER--WHAT I AM PLANNING TO TEACH: 
A. Knowledge of the earth on which wefind ourselves. 
B. Knowledge of the shape of the earth, light and the earth, time and 
the earth, and inside the earth. 
VI. METHOD--HOW I AM PLANNING TO TEACH THIS LESSON: 
A. Monday 
1. General motivation of the class. Ask five or six questions 
leading to a discussion of pupils' knowledge of the earth. 
a. How do you know the earth is round? 
b. Do you think the earth moves? Why? 
c. What do you think is underneath the ground? 
d. What does a volcano look like? 
e. What happens when there is an earthquake? 
2. Discuss standards of good oral reporting and show the pupils a 
list. These are contained in the pupil evaluation list. 
3. Discuss topics for oral reports with the pupils. These topics 
will include: 
a. The shape of the earth and how the earth moves. 
b. The earth has its own lightbulb and heater. 
c. The earth is a clock. 
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d. Inside the earth: oil, gas, and water. 
e. When volcanoes erupt. 
f. When earthquakes happen. 
4. Assign topics to six pupils. 
5. Meet with six pupils to discuss locating references, using an 
· outline. Meet with three of those pupils to discuss using a 
projector. 
B. Tuesday 
1. Reporters start research from textbook, reference books, and 
filmstrip catalogues. 
2. Reporters write down pertinent facts of the research. 
3. Reporters choose and order filmstrips. 
4. Show diagram and label parts of the projector. 
C. Wednesday 
1. Reporters finish writing from research. 
2. Reporters put research in outline form. 
3. Teach use of the filmstrip projector using the projector. 
4. Have reporters use the projector for practice. 
D. Thursday 
1. Discuss evaluation sheets with class. 
2. Give ten-point evaluation s heet to each pupil. 
3. Give each pupil an outline of topics being presented. 
4. Reporters give first three topics using filmstrips as aids. 
One reporter helps another by operating the projector. 
5. Have short question period after each topic. 
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6. Have pupil evaluate the speaker after each topic. 
7. Teacher evaluates speaker's presentation after each topic. 
E. Friday 
1. Review evaluation with the class. 
2. Give eval uation sheet to each pupil. 
3. Give top i cal outline to each pupil. 
4. Reporters g i ve last three topics using filmstrips as aids. 
5. Have short question period after each topic. 
6. Have pupils evaluate the speaker after each topic. 
7. Teacher evaluates speaker's presentation after each topic. 
I. TESTING 
A. The success of the question period will be an excellent indication 
of the interest of the listeners and of the educational value of 
the presentation. 
~· A written quiz of the multiple choice type may be given to test 
the material learned during the course of the oral reports. 
c. rhe outlines should be collected before testing the class with a 
written quiz. 
D The span of grade levels would require each teacher using this 
lesson plan to make her own test. A revi ew of the reporter's out-
lines should be made before bui lding the quiz. 
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LIST OF FILMSTRIPS TO BE USED 
Day and Night (Young America Films, I nc.). 
Use with topic B: The earth has its own lightbulb. 
Frames to use: Use all of the frames. 
Our Earth in Motion (Jam Handy Organization). 
Use with topic A: The shape of the earth and how it moves. 
Frames to use: #l-10. 
Arts of Civilization--The Story of Time (Curriculum Films, Inc.). 
Use with topic C: The earth is a clock. 
Frames to use: #10, 11, 12, and 13. 
About Our Earth (Charter Oak Films, Inc.). 
Use with topic D: Inside the earth: oil, gas, and water. 
Frames to use: #1-11. 
Oil Hunters (Standard Oil Co., New Jersey). 
Use with topic D: oil. 
Frames to use: #1-25. 
How We Get Our Gas (Young America Films, Inc.). 
Use with topic D: gas. 
Frames to use: #22-30. 
Exploring Water Resources (Charles Scribner's Sons--Wonder-world of 
Science Filmstrip). 
Use with topic D: water. 
Frames to use: 1F22-27. 
The Face of the Land (Life Filmstrips). 
Use with topic E: When Volcanoes Erupt. 
Frames to use: #17, 18, 30, 31. 
The Earth Is Born (Life Filmstrips). 
Use with topic F: When Earthquakes Happen. 
Frames to use: #31, 32, 33, 34. 
Suggested vocabulary for each filmstrip is listed on 4x6-inch cards on 
each topic. 
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SUMMARY OF EVALUATIVE DATA 
BASED ON REPORTING WITH FILMSTRIPS 
Attitudes. A decided interest in participating in the report i ng 
with a filmstrip projector was indicated on each teacher evaluation 
s.heet. The wr i t er for Community C commen ted, "The children jumped to get 
at the filmstrips. " Commun i ty B was reported as having exceptionally 
high interest because of the newness of the general subject represented 
by the topics. Communities A, B1, and D also displayed high interest in 
the aid and the subject. Communi ties A, B, an& C were found to have stu-
dent reporters who showed a definite desire to improve their topic pre-
sentat i on. The class of Community B1 progressed slowly toward the atti-
tude goal of self- i mprovement. The writer for that communi ty noted 
limited improvement. The Community D reporters showed no defin i te ten-
dency for self-improvement with relation to their own reports, although 
it must be remembered that oral reporting was a completely new aspect of 
language study fo r these children. Preparing and speaki ng on a part i cu-
lar topic, plus learning how to use an audio-visual a i d, so enveloped 
their interest that the possibility of the presence of constructive 
self-criticism was all but nonexistent. 
Only the brighter student speakers of Communities A and B were 
able to di scover and correct their own err or s. However, most of the 
reporters in Communi ty B were able to detect their mistakes. The writer 
for Community C noted that the class reporte r s corrected their errors if 
these errors wer e open ly appar ent. The ma j or i ty of the pupils report ing 
in the Community D class were unable to find t heir own errors, though 
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they were able to correct mistakes if pointed out to them. Relative to 
the previous statement, the reader is reminded that the class represent-
ing Community D was a fourth grade. 
Courtesies. Continued attentive l i stening was a courtesy dis-
played by the pup il s in the classes of Community A, B1, and C. In the 
main, the members h i p of Community B retained interest in the presenta-
tions, though loss of interest by a few was indicated. The teacher 
evaluations of Communi ty D, however, showed the presence of proper 
listening courtesies only in the cases of rather brief reports. The 
writer found the listening group to have, on the whole, a rather short 
span of attention. 
The difficulty in teaching pupils to criticize their classmates' 
efforts frankly and yet courteously was emphasized in four out of five 
evaluations. The writers for Communities B, B1, and D all noted varying 
degrees of success. This variation ranged from gradual improvement in 
the classes of Communities B and B1 to no noticeable improvement among 
the Community D pupils. The evaluations of this courtesy by Communities 
A and C were the only ones to contain a positive indication of success in 
both the giving and taking of criticism in a pleasant manner. The con-
sensus of opinion relative to accepting criticism was that the pupils re-
ceived critical comments more gracefully than they gave them. 
The reported behavior habits of each class seemed to fall into 
one of two general categories: (a) the class behaved well for the major-
ity of the time devoted to reports; or (b) the majority of the class be-
haved well for the duration of the reporting period. Communities B, B1, 
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and C were listed in the former category and Communities A and D in the 
latter. Lengthy reports by several of the Community D students resulted 
in restlessness within the entire class, but such reports were not com-
mon enough to warrant placing Community D in the first category. 
Content. The skill of choosing interesting details to highlight 
an ora l report was not evidenced by the writers to any extent. The Com-
munity B evaluation noted that only the obvious points of the topic were 
reported, and that not much initiative was shown by the pupils. Sim-
ilarly, the evaluations of the Community A and B classes pointed up that 
the reporters confined themselves to the necessary facts of their topics. 
The teacher of the Community C class commented that facts contained in 
pertinent readings that were relative to their outline headings were the 
main considerations. Of the five classes working with the lesson plan, 
The Earth, the Community D class was the only one to register the addi-
tion of interesting details to a part icular topic. One out of the six 
children giving reports made an extra contribution. 
The problem of the students' expression of complete thoughts was 
found to be negligible. The writers of the study, when discussing their 
personal evaluations of the oral reporting "done with the above lesson 
plan, expressed mutual agreement on this part i cular po int of evaluation. 
However, two writers offered diverse explanations for their agreement. 
The Community B writer stated that thoughts were expressed completely be-
cause the material was well understood. The Community B1 writer stated 
that complete thought s were expressed because the topics were of great 
interest to the pupils. The remaining t hree writers offered no explana-
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tion for their evaluat i ons, although the i r notations indicated the 
strength of the pup i ls' ski ll i n thorough thought expression. 
With regard to the pup ils' expression of their own thoughts and 
feelings, the Community A group was found to have little aptitude i n this 
skill. The Community B writer reported negatively, commenting that the 
children had no previous knowledge of t he subject. The pup i ls of Com-
munity B1 restr icted their talks to the main points of the i r topics and 
showed no bent toward creativity. The Community C group kept within the 
boundaries of the material developed from the bibliography. The main 
por t ion of the Communi ty D children also restricted themselves to the 
material they had researched. One pupil reporter of the six assigned to 
prepare and speak on top i cs relating to The Earth incorporated his own 
thoughts into his presentation. Thm child was referred to above. 
Organization. The writer s expressed a unanimous opinion that the 
oral reporters in all five classes utilized in the study showed consider-
able skill in sticking to the point . It was felt by the writers that the 
presence of this ski ll was in direct relat i on to the pupil reporters' 
lack of elaboration on their topics. As previously stated, a majority 
of pupils showed no tendency to embellish the reports with additional de-
tails or personal comments. Therefore, t hey gave themselves little op-
portunity to stray from the topical po i nts directing their talks. 
The evaluations also indi cated that a good sequence was generally 
followed by the children in Communities A, B, Bl , and C. This was con-
strued to be the result of building outl i nes f or each report. Commun ity 
D, however, with a min i mum of instruction in oral reporting prior to the 
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first week of research, writing, and reporting, showed a lesser degree 
of skill in developing proper sequence. 
Successful use of beginning and ending sentences was credited to 
the pupils in Cormnunities A, B1, and C. The phrase, "I will try to t .ell 
you," was used repeatedly as an introduction to reports rendered by the 
pupils of Cormnunity B. The establishment of this pattern prevented the 
six reporters from being evaluated as truly successful in the skill of 
using good beginning and ending sentences. One of six reporters in Com-
munity D made use of an interesting introductory sentence. This pupil 
was unable to conclude her report in the same interesting manner. The 
other pupil reporters showed no aptitude for introducing or summarizing 
their topics with well-thought-out sentences. 
Vocabulary. The evaluations showed little obvious application of 
vivid, descriptive phrases by any of the classes employed by the study. 
Community A writer noted no outstanding ability in this area. Community 
B 1 s class displayed no originality or deviation of words. Community B1 
also displayed no originality or creativeness in making apt phrases in 
conjunction with the topic. The Community C children used a strong vocab 
ulary which was restricted to the necessary terminology of the subject. 
Other than that, they employed the general vocabulary of their sixth 
grade. A minimum of apt words and phrases was incorporated in the re-
ports of the Cormnunity D children. 
Generally, the pitfall of triteness was avoided by the reporting 
pupils in every community. The writers of the study continually recalled 
the absence of details and personal thoughts and feelings in the student 
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reports. It was felt that the absence of personal comments might explain 
the lack of colloquial expression and triteness. 
Sentences. The teacher evaluation sheets pointed out that com-
plete thoughts in sentence formations were evident in every reporting 
group. The writers concluded that this was so because of the pupils' 
preparation of their topics. 
Gross errors in grammar were avoided by the children in Communi-
ties A, B, and C. The Community B1 writer noted serious errors in the 
presentation of one pupil. Two Community D pupils were found to have 
similar weaknesses in their presentations. The writers assumed the 
reason for the h i gh degree of correctness in grammar was due to the pre-
paredness of the reporting pupils and good tra i ning in proper speech 
habits. 
A variety of sentence structures was present in most of the re-
ports of the Community A class. The brighter students of Community B1 
also used varied structures. General conversational groupings were used 
by the pupils in the class of Community C. The Community B and D re-
porters confined their formations to simple subject-predicate construc-
tion. 
Speech. The importance of a speaker being heard was stressed by 
all the teachers. Before each week's reporting, as the necessary skills 
to good oral talks were reviewed, each teacher placed strong emphasis on 
audible presentation by the reporter. Nevertheless, in this skill area, 
the resulting teacher evaluations were quite different. The Community A 
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and c teacher evaluations indicated a marked success. The writer for 
Community C concluded that the reporters' achievement in audible expres-
sion was contingent on previous training and natural confidence. The 
teachers of the Community B, B1, and D classes found it necessary to con-
stantly remind most of the reporters to speak up. Communi tjes B an d B1 
had a problem of audibility that was particularly noticeable during the 
operation of the filmstrip projector. This projector had an unusually 
noisy vent i lating system. The evaluation for Community D indicated that 
the s imu ltaneous use of the projector and presentation of the report had 
no d i rect bearing on the audibility of the reporter. Two of the reporter 
could be heard easily and four exhibited lack of sufficient voice projec-
tion. 
Distinct speaking and good enunciation were also gi ven an inten-
sive review by the teachers. The big majority of reporters in Communi-
ties A, B, and B1 spoke clearly. Further particular attention to effec-
tive enunciation was given in Community C with the result that the writer 
for that group evaluated all the oral reporters as capable in this skill. 
Fifty per cent of the reporters in Community D were distinct speakers. 
One pupil with a speech defect was included among the three less success-
ful reporters. 
The vocabulary of science words presented on the filmstrips and in 
the bibliography of the above lesson plan resulted in some difficulty in 
correct pronunciation. The evaluations of all the teachers noted that 
the pupils were able to pronounce correctly most of the words used in 
their reports. The Community A and C pupils had difficulty at first, 
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but practice improved their pronunciation. However, the Community B, B1 , 
and C oral reports did not develop any noticeable vocabulary strength in 
the necessary terminology of the subject of the lesson plan. II 
Most of the speakers gave the appearance of be i ng confident. The 
writers felt that this attitude contributed a great deal to the effective-
! ness of the talks. In Communities A, B, and B1 the reporters spoke wi th 
I confidence and were effective to a point, although the difficulty in 
II hearing some speakers reduced the general effectiveness of their reports. 
In Community C the results were similar to those of Communities A, B, and 
B1 . The Community C writer noted that some speakers were not as natur-
ally effective as others and a normal range of ability was indicated as 
a reason for degree of effectiveness rather than lack of audible speech. 
Four of the six reporters in Communi ty D spoke with an adequate measure 
of effectiveness and confidence. The other two pup i l reporters were 
saved from possible class disinterest by the filmstrips used with the re-
ports. 
Presentation. In every reporting group there was at least one re-
porter who faced the screen more than the audience. The speakers in Com-
munities A and C were cognizant of the need to face the class. The 
writers for these two groups found only one person in each group who 
faced the screen f or a better part o f the duration of their reports. All 
speakers in Community B had a tendency to turn periodically toward the 
screen while reporting, although some d i d this less than others. In the 
class of Community B1 two looked at the screen for most of their reports 
and four glanced at the screen only to pace their presentations properly. 
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In Community D it was often necessary to remind four of the reporters to 
face the class rather than the screen. 
Fortunately, and possibly due to the necessary darkness of a room 
when using a filmstrip projector, none of the reporters read directly 
from their outline notes. In the four classes of Communities A, B, B1 , 
and C, a flashlight was used to refer to notes. In the Community D 
1 classroom there were no blackout shades, but it was possible to see the 
I 
I 
filmstrip and to see the notes well enough to refer to them. Most of the 
reporters had sufficient knowledge of what they planned to say, thus 
making the use of their notes practically unnecessary. 
All writers agreed that the use of the audio-visual aid with the 
report greatly enhanced the oral topic presentation. The reporters were 
well trained in the operation of the filmstrip projector and. were able to 
use it in a very effective manner. The writers stated that there were no 
major distractions caused by improper projection methods and that both 
projectionists and reporters, on the whole, were able to coincide the re-
port and the projection in an extremely competent way. 
DESCRIPTION OF THE FLOW CHART 
AND LESSON PLAN 
Flow charts. The flow chart, as described in the "Definitions of 
Terms Used," is a paper-backed set of diagrams and pictures. It also 
represents by rectangles, lines, and sometimes arrows and circles, the 
functional relationships within an organization or of a manufacturing 
process. 
The flow chart, as used in this study, actually showed by loca-
tional pictures where the raw materials for steel were mined. The neces-
sary transportation facilities and refining and heating processes were 
indicated by lines and arrows. The lines and arrows, assisted by liberal 
descriptions, carried the attention along to the end of the chart which 
showed the finished steel product. 
The following lesson plan was an attempt to teach and encourage 
the pupils in their ability to give an effective oral report. The in-
s i stence that the ~ use the audio-visual aid was of paramount impor-
tance in thi s study. It was on this basis, it was felt, that the tech-
nique of giving a better oral report could be enriched and made more 
meaningful. Hence, the particular mention in the above lesson plan re-
garding the use of particular audio-visual aids. 
In this lesson plan a "flow chart" was chosen as the central 
audio-visual aid. The filmstrip projector, although used also, was only 
incidental and supplementary because there were meaningful filmstrips in-
eluded in the steel kit which enhanced the value of the report itself. 
, It is the "flow chart" on which the interest is primarily centered. 
Boston University 
School of Educ~tlon 
Library 
101 
As the pupil gave the oral report, the flow chart was used as a 
helpmate to capture the attention of the audience and to make the oral 
report more factual and interesting. The flow chart was not used as the 
main implement of the report, but only as a supplemental aid to strengthen 
the ability of the student in giving a more thorough and confident oral 
report. 
The filmstrips and projector were also used only as supplemental 
a i ds and were never at any time intended to replace or to detract from 
the interest of the speaker. Particular attention in the instructions to 
the pupils was given to this facet of the operation. Television as a 
teaching aid in the classroom cannot, it is said, replace the teacher; 
neither can the audio-visual aid replace the speaker--it only supplements 
him. 
As the pupil progressed through his oral report, he called on the 
flow chart where necessary to make his point more emphatic, Pointing to 
the flow chart to strengthen a statement, while still holding the atten-
tion of the audience, was considered to be a successful use of the audio-
visual aid. It was the main reason for this test lesson plan--to improve 
the oral report through the use of an audio-visual aid (by the pupil), 
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IMPROVEMENT OF ·ORAL REPORT 
THROUGH THE STUDENTS' USE OF THE FLOW CHART 
AND THE FILMSTRIP PROJECTOR 
TITLE OF LESSON: HOW STEEL IS MADE 
I. GENERAL OBJECTIVES: 
A. To learn how steel is made. 
B. To understand how steel has affected and changed our lives. 
C. To realize how the modern processes have changed production and 
made steel one of the most important items produced in our economy 
today. 
D. To become better acquainted with the natural ore as it is mined, 
the processes used in converting the ore to iron and steel, and 
to learn the many uses to which steel is put in its finished 
state. 
II. PURPOSE OF THIS LESSON: 
A. To improve the pupil's ability in oral reporting through the use 
of the flow chart, the filmstrip projector, and the steel kit pro-
vided. 
B. To use effectively various sources of information such as books, 
pictures, flow chart, steel kit; to better learn the processes 
used in the manufacture of steel. 
C. To acquire work and study habits necessary for accurate reference 
work, note-taking, outlining, summarizing, org~nizing, and weigh-
ing evidence. 
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III. MATERIALS--WHAT I WILL USE TO TEACH THIS LESSON: 
A. Flow chart published by United States Steel Company. 
B. Steel kit entitled, "How Steel is Made," containing the following 
materials: 
1. The color filmstrip, STEEL. 
2. Bottled samples of raw materials, iron and steel. 
3. The teacher's guide with the filmstrip test. 
4. Flow chart provided with the kit. 
5. Textbooks (for reference work). 
6. Outline forms. 
7. Filmstrip projector. 
8. Pupil evaluation sheets. 
9. Teacher evaluation sheets. 
IV. MOTIVATION: 
A. Arrange an exhibit including books, pictures, and other articles 
which would be of interest to the study of steel in all its 
phases. 
B. Ask the class for questions about which they would like to know. 
C. Use the following questions which should be answered at the cul-
mination of the unit and for the children to work along with 
during the study of the project. 
1. Why are natural resources important in the manufacture of 
steel? 
2. Why is steel so important to us today? (This question can be 
answered on various levels such as town, city, or state, 
national or international.) 
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3. How does it help us? 
4. What has been the effect of an increased steel production? 
5. What are the various methods used for producing steel? 
6. How much steel are you carrying on your person now? 
7. What steel can you see or that you know is around you? 
D. Build an exhibit on steel using materials made of steel. 
E. Collect pictures from magazines which help tell the story of 
steel mak i ng. 
F. Perform the following experiments integrated with science: 
1. Coke Making (see pamphlet) 
2. Magnetizing Steel (see pamphlet). 
G. Introduce the vocabulary in connection with steel. (Use pamphlet 
whi ch provides an excellent vocabulary.) 
V. SUBJECT MATTER--WHAT I AM PLANNING TO TEACH: 
A. Discuss the importance of the new steel and how it has affected 
our lives and country. 
B. Six children will present their oral reports by using all the 
available audio-visual media to assist them in giving their re-
ports. (These media include a flow chart and filmstrips.) 
C. The following topics will be presented in this order: 
1. Making Iron 
a. Principal raw materials for steel. 
b. Raw material deposits and steelmaking centers. 
c. Open pit iron ore mines. 
d. Loading ore boats. 
e. Blast furnaces and heating stoves. 
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2. Making Steel 
a. Types of steelmaking furnaces. 
(1) Bessemer converter. 
(2) Open hearth furnace, 
(3) Electric furnace. 
b. Teeming steel into ingots. 
3. Rolling Steel 
a. Soaking pit. 
b, Rolling an ingot. 
c. Semi finished ·steel. 
d. Rolling rails and beams, rods and bars. 
e. What a steel mill looks like (plant location). 
f. Products made of steel. 
YI. METHOD--HOW I AM PLANNING TO TEACH THIS LESSON: 
A. Monday 
1. Motivate the class via an introduction to the subject, 
2. Review the skills for note-taking, outlining, organizing, and 
analyzing material read, 
3. Begin research in the library. 
4. Discuss standards of good oral reporting and refer the pupils 
to the prepared evaluation sheet which they will use. 
5. Choose six pupils who will give the actual oral reports. Dis-
cuss, explain, and familiarize them with the use and operation 
of the flow chart and the filmstrip projector. 
B. Tuesday 
1. Continued individual research work. 
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2. If possible, begin organization of the pupil's work into rough 
outline form using his notes. 
C. Wednesday 
1. Continue research. 
2. Organizat i on of notes into outline form. 
3. Educate the six chosen pupils in the use of the flow chart and 
projector. Let them practice their oral report briefly using 
the audio-visual aids so they may become familiar with them. 
D. Thursday 
E. 
1. Introduce and review the evaluation sheets to be used by the 
pupils. 
2. Presentation of three reports if they are ready at this time. 
Audio-visual aids will be used now. 
3. Evaluation on prepared forms by the listening pupils. 
4. Evaluation on prepared form by the teacher. 
5. Discussion by the class on how the oral reports given could 
have been perfected. 
Friday 
1. Review evaluation sheet with the class. 
2. Presentation of remaining three oral reports. 
3. Evaluation on forms by the listening pupils. 
4. Evaluation on form by the teacher. 
5. Discussion by the class on how the oral reports given could 
have been perfected. 
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VII. TESTING 
A. A written test can be given to verify if there has been any 
~ransfer of learning regardi ng the principles of oral reporting 
as discussed with the pupils. 
B. Use the tests as suggested in the pamphlet published on steel. 
These are in the form of short pertinent quizes on each one of 
the sections of "How Steel Is Made. 11 
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SUMMARY OF EVALUATIVE DATA 
BASED ON REPORTING WITH FLOW CHARTS 
Attitudes. All classes indicated a general willingness to parti-
cipate in using the flow chart and accompanying material. Communities A, 
B, and C indicated that it was because of the novelty and newness of the 
material and aid. 
Communities A, B1, C, and D noted a modified desire to improve the 
performance of giving the oral reports. There was a general desire to 
profit from their errors which were noted in the evaluation by the listen-
ing students. Community B noted that the pupils indicated that only out-
standing errors were liabLe to be corrected by the pupils themselves. 
Courtesies. All communities noted that there was a general aware-
ness of the need for courtesy in listening attentively. It was felt that 
their attention was, in general, captured by the help of the flow chart 
used in the study. 
Giving and taking criticism from the audience were big factors in 
the evaluation process. Communities A, B1, and C noted that helpful 
criticisms were graciously given and accepted. Communities B and D noted 
that there were few criticisms given. One of these classes was of a 
fourth grade level and this may possibly be the reason for the lack of 
comments. 
It was noted, however, that in Communities A and C criticisms, 
when given, were apt to lend themselves to extended discussions between 
the pupils themselves. It was necessary to circumvent this practice by 
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the timely intervention of the teacher in charge. 
The conduct was desirable during the period of the reporting. 
There was a general friendliness which prevailed in all classes connected 
with the study. Most of these children had been together since September 
1957 and had no barriers to overcome in this respect. 
Content. The ability to choose interesting details for the report 
varied between the classes involved. Communities A, B, and C noted that 
some interesting details were included in the reports. Communities A and 
C extended themselves by using some outside additional information. Com-
munities B and D noted that very few specially selected details were in-
cluded. Community D encompasses a low socio-economic area and this, to-
gether with the fact that it is also a fourth grade which had had little 
or no outlining experiences, may be the two major reasons why this con-
dition prevailed. Community B has suggested that the lack of particu-
larly interesting details may have been due to the difficulty of the 
subject matter. 
In all cases there was a concentrated attempt by the teacher to 
make known the necessity of expressing thoughts completely when speaking 
from the outlines. Basically, most students were especially mindful of 
this requirement and asserted themselves in this regard. In the lower 
grades of the study there was more fault to be found in the item of good 
beginning and concluding sentences because sentence sense was still being 
developed. 
The ability of the students to express their own thoughts and 
feelings was considered to be mostly lacking in this study. The analysis 
111 
of teacher opinion on this item indicates that because of the nature of 
some of the materials, and because they consisted of definite facts and 
figures, the pupils adhered to the information quite stringently. It 
appears that the pupils felt more natural, confident, and safe in render-
ing a report by using the factual material as researched, rather than to 
have a great facility for changing the facts into their own thoughts, 
In the higher grades of Communities A and C there was some ability indi-
cated for using the material in their own words. 
Organization. This aspect of the reporting seemed to lend itself 
to very worthwhile results. With but one exception, Community D, all 
teachers' reports indicated that the pupils were able to plan their re-
ports and execute them in an organized manner and with acceptable con-
tinuity of story and fact. It was felt that this condition prevailed be-
cause the reports presented had followed the original sequence of topics, 
material, charts, and diagrams rather closely and so, of necessity, had 
to be quite properly organized, As the talks by the pupils followed the 
outlines, they were, of course, logical and in proper order. Only Com-
munity D reported difficulty in this respect. It was felt by the report-
ing teacher that the fourth grade level and varying factors within the 
class (I.Q., etc,), predicated the poor results under organization. The 
particular charts and diagrams used in this study did not seem to lend 
themselves especially to so low a grade level. The flow chart appeared 
to be too abstract in detail. 
Under good beginning and ending sentences, it was noted that some 
of the first introductions were poor, but as the study proceeded there 
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was a definite attempt to improve in this respect. Reporting opinions 
agreed that this area needs more attention to the use of interesting vo-
cabulary sentences and a smoother flow of full-thought statements rather 
than the use of general short phrases. 
Vocabulary. This item of the evaluation seems to have indicated 
a spread of from one extreme to the other. The reports indicate a level 
of vocabulary ranging from the middle third grade to the upper ninth 
grade. I.Q., reading habits, and ability appear to have played a large 
part in this situation. While some of the better students used words 
closely allied with the text (and in most cases the key words of the 
text), the less able student was guilty of some trite word and phrase 
usage in his oral description. In some instances the prearranged vocab-
ulary of the text material was obviously still not clear to some of the 
students in the lower grades, even when a description followed the word. 
This condition was much less apparent in the higher grades and offered 
no difficulty in the classes with a high reading ability. It was felt 
that there was no specific way to eliminate trite words and phrases 
which occasionally were evident. 
Sentences. The use of complete thoughts in sentences stemmed from 
the fact that most of the original material was used as facts and then 
expanded upon by the pupils. Under this condition, it was noted that 
there was an apparent disregard for proper punctuation when giving the 
oral report. As the subject was more difficult, the pupils referred more 
to the notes and .used only short phrases and a somewhat disjointed think-
ing process. This could perhaps be related to a feeling of uneasiness at 
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being forced to recapitulate one's thoughts in the midst of a prearranged 
report. There was, however, much attention given to this item by the in-
structors and by the evaluative attempts of the listening students as 
they attempted to assist each reporter to correct his errors. 
With few exceptions, there were no gross errors noted. It is in-
dicated that the lower grades were within acceptable standards of lan-
guage use and that future progression to higher grade would eliminate the 
general errors noted as a natural part of the learning process. 
There was noted a limited variety of sentence structure by Com-
munities B, B1, and D.- There was a tendency to use much the same con-
struction as that of the source material. The well-rounded students in 
Communities A and C indicate an acceptance of much of the new material 
, into their general language structure. 
Speech. Communities A and C noted that the ability to speak 
audibly was significantly present. However, even in these two communi-
ties, together with the remaining three communities, it was reported in 
general that much stress had to be placed on proper speech; namely, 
audibility, distinctness, correct pronunciation, pleasing voice, and de-
livering an effective speech or report. 
Of the five points mentioned above, all communities reported at 
the beginning of the study a universal lack of clear, distinct, and 
audible speech when giving the reports. The students who spoke normally 
strong enough did well, as would be expected. They were, however, in the 
minority. The less exacting students required constant attention and 
evaluation on this point. This need was so greatly felt that in three 
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of the five classes participating in the study the teachers had arranged 
for immediate pupil-to-pupil verbal suggestions and evaluation. The re-
porting pupil, after the report was finished, accepted constructive ver-
bal criticisms on his or her performance. This valuable practice was 
performed in a courteous manner, care being taken not to hurt anyone's 
feelings. Criticisms were both given and accepted in this helpful man-
ner. It is worthwhile to report that through this "give-and-take" type 
of verbal constructive criticism under the direction of the presiding 
teachers, the necessity for each succeeding student to improve and to 
show marked gains pervaded the atmosphere and thinking of the classes. 
It was only the students with physically soft and light voices who did 
not show this marked change; they certainly tried to speak more strongly. 
Forceful speaking rapidly became an accepted standard of self-
' improvement in Community C. This was probably due to teacher-approbation 
of a report which had been successfully delivered, audibility having been 
a keynote of the report. There were actually few mispronunciations of 
words because time had been allotted to the vocabulary and teaching had 
taken place in this area. 
The subject of a pleasing voice or voice control drew some few 
comments. It was noted that much prompting was needed in the lower 
grades. In Community D the existence of a raucous voice was noted and 
there seemed to be no unobtrusive way to eliminate it. Many comments on 
the item of monotone were noted. This seems to have been a common com-
plaint. However, much progress was noted toward the elimination of thi s 
condition. As children progressed, the roost noticeable offenders dili-
gently asserted themselves and a marked improvement was noted by the 
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reporting teachers. Several students were reported to have held their 
voices at a high level when ending a sentence. They were encouraged to 
drop the voice and pause slightly to signify the end of a statement. 
This condition was prevalent more in the lower grades of the study. 
The effectiveness of the actual oral report was dependent on the 
1 many factors listed on the evaluation sheets, copies of which are in-
cluded in the appendix. It appears to be the general flavor of opinion 
of the reporting teachers that the reports were, to a great degree, ef-
fectively executed by the students. This was more in evidence as the 
study progressed and as the standards became used and practiced. 
With reference to all grade levels, it was felt that the perform-
ance of the oral report ~as enhanced, and the delivery by the speaker was 
impressively aided, by the use of the audio-visual aids. It appeared 
that in most cases the speaker was relieved of some of the responsibility 
for centering the attention of the audience on the subject through the 
medium of only his voice. The added attraction of the aid in the form of 
a flow chart eased this p~essure and made speaking less burdensome. 
Presentation. In general, the presentation of the oral reports 
together with the use of the audio-visual aid was reported by all com-
munities to have progressed satisfactorily. There had been special at-
tention given to this aspect of oral reporting. Basically, most students 
were reported to have been aware of the need for looking at the audience 
and they executed this point quite well. 
It was reported that the most common error was that of hiding the 
face behind the paper which contained the notes for the speaker. This 
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difficulty was slowly but successfully eliminated. There appeared to be 
a general awareness (at least in the higher grades) that the attention of 
the audience should revolve around the speaker and the audio-visual aid. 
It was inspiring to see this facet of a learning situation become so 
quickly and naturally accepted and utilized. It seems indicated from the 
reports that although the children considered the use of audio-visual 
aids something new in the rendering of an oral report, they nevertheless 
accepted it as something inviting and interesting; certainly an asset to 
their oral reports. The constant reference to the flow chart by the 
higher grades while giving their reports would appear to indicate a ready 
acceptance of such aids. 
The necessity of referring to notes was reported as practiced by 
all students. Some used the notes constantly, while others used them 
only occasionally. This was necessary, it was reported, because of the 
particular difficulty of some topics. In general, the outlines were used 
as reference aids in the giving of a suitable oral report. 
The aid was used effectively in most cases.. It is reported that 
the flow chart was very helpful in assiSting the students to strengthen 
their reports and this appeared to be more in evidence in the higher 
grades. It was felt that a clearer picture of the material reported was 
gained through the use of the flow chart. It was also indicated by the 
reporting teachers that although this particular flow chart was practi-
cable and efficient, it did not lend itself to use by the lower grades 
(fourth) as well as the other audio-visual aids used in this study. They 
felt that for this fourth grade level it tended to lead toward a degree 
of abstraction. 
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SUMMARY BASED ON GENERAL TEACHER EVALUATION 
Each writer considering the points on the teacher evaluation 
sheet wrote brief comments for each division and subdivision listed, 
These comments evolved into a general summary of evaluation. 
Attitudes. All classes displayed a willingness to participate 
coupled with a very definite competitive spirit. It was apparent that 
the children in most of the grades of the study did, in a reasonable 
manner, desire to improve and correct their own errors. 
Courtesies. Attentive listening manifested itself throughout the 
study. In some communities the writers noted a definite improvement in 
their pupils' manner of friendly and constructive criticism. However, 
other communities were unable to report similar pupil reaction. The con-
duct of the classes was, in general, good, and was further improved by 
the additional use of the audio-visual aid with the report. 
Content. The content of all reports was predetermined by the 
materials offered in the form of bibl iography and aids. All communities 
~~ stated that the majority of the reports were s t ereotyped in selection of 
1
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interesting details and contained no noticeable personal excer pts. How-
ever, each writer indicated that a few children did seek and incorporate 
into their reports add i tional interest ing deta il s. 
Organization. The pupils' ability t o st ick to the point and fol-
II low good sequence was favorably commented upon by the writers in most 
cases. It was felt that the normal continuity of t he subject material 
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was the controlling factor. The use of good beginning and ending sen-
tences showed a need for continued practice in all the classrooms. 
Vocabulary. A thi rd to n inth grade vocabulary was noted in the 
rendering of the reports. There was a lack of expression of v i v i d and 
apt words and phrases in each class contained in the study. 
Sentences. Particular attention was given to this ski ll at the 
instruction level. It seems fair to say that there was a definite upward 
trend in the development of sentences expressing a complete thought. Not 
all students achieved the same degree of performance. The more able stu-
dents len t variety to their reports because of their naturally superior 
capabilities, whereas the less able perfor med in a more stilted manner. 
Speech. These were some of the high points of the study : audi-
b i lity, distinct speech, correct pronunciation, and pleasing voice qual-
ities. In the gr eater number of cases it became necessary before each 
report to comment specifically on the above-mentioned attributes of 
speech. As the weeks of the study progressed, these aspects of speech 
were gradually improved although never fully developed. 
Presentation . In four of the c l asses there was a general tendency 
for the pup i ls not to look a t the audience but to look at the outline, 
notes, or aid being used . However , improvement was noted in some of the 
classes in this facet of presen t ing a repo r t. I n all classes the aids 
were used with effect i veness. The successful manual operation and timing 
techn i ques were addit i onal points consider ed when commenting on a pupil's 
e ffectiveness of presentation. 
---=== 
PART III 
EVALUATION 
Pupil evaluation. The pupils were all given a preselected eval-
uation sheet for which they were instructed as to the use and purpose. 
On Thursday and Friday of each week the evaluation criteria were re-
viewed with the classes. Examination of the children's evaluations in-
dicated an improvement in the manner in which they used their individual 
sheets. 
As each student gave his oral report, the remainder of the clas s 
evaluated his report on the basis of the set of eight preselected cri-
teria. This was a "continuous-type" evaluation by the remainder of the 
students. This was so because some of the criteria such as "poise" and 
"confidence" could be checked off irmnediately, but others such as "stick-
ing to the point" and " interesting report" made it necessary for the 
evaluation to be completed only after the oral report had been completely 
given and the audio-visual aid used as planned. 
The credits for each of the eight points to be evaluated were 
checked "yes" or "no" according to the impression received by each par-
ticipant.. In addition to this written evaluation, pupils were asked to 
make pertinent suggestions relative to the presentation of the oral re-
port. These suggestions were to assist the students giving the report, 
to correct any noticeable faults in their execution of the oral report 
and use of the particular audio-visual aid. This "peer" criticism proved 
to be very effective as the study progressed and a great many of the 
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"pronounced" faults were eliminated by the students themselves. 
A copy of the pupil evaluation sheet follows. 
PUPIL EVALUATION SHEET 
-
tl) 
.-I tl) 
•.-1 Q) 
0.13 
;:l tiS 
P..Z 
1. Did the speaker know his subject? 
2. Did the speaker stick to the point? 
3. Did the speaker express a complete thought? 
4. Did the speaker make his report interest i ng? 
5. Did the speaker speak clearly ? 
6. Could the speaker be heard easily? 
7. Did the speaker read the speech? 
8. Did the speaker look at the audience? 
9. Did the speaker seem confident? 
10. Did you understand the report? 
11. Did the visual aid help you to understand 
the report? 
Teacher evaluation. For the evaluation by the teacher of each 
student giving the oral report and the use of the audio-visual aid, 
~ 122 
I 
there was utilized a special evaluation form on which were checked the 
relative merits of all participants. The strong points of the oral report 
were s hown by a check mark if the student performed well; if not, the 
space provided was left blank. 
The teacher evaluation sheet listed twenty-five points for eval-
uation. This sheet covered the evaluation more fully because the cri-
teria covered a greater area of performance by the student and was some-
what more involved than that used by the students. 
A copy of the teacher evaluation sheet follows. 
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TEACHER EVALUATION SHEET 
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I. Attitudes 
A. Be willing to participate. 
I B. Desire to imQrove. 
II c. Discover and correct own errors. 
II. Courtesies 
A. Listening attentively. 
B. Giving and taking criticisms pleasantly. 
c. Behaving amiably. 
I 
II III. Content A. Choose interesting details. 
B. Express thought completely. 
I c. Express own thoughts and feelings. 
IV. Organization 
A. Stick to the point. 
B. Follow good seQuence, 
c. Use good beginning and ending sentences. 
v. Vocabulary 
A. Use vivid , apt words and phrases. 
B. Avoid trite words and phrases. 
VI. Sentences 
A. Express complete thought. 
B. Avoid gross errors. 
c. Use variety. 
VII. Speech 
A. Speak audibly. 
B. Speak distinctly. 
c. Use correct pronunciation. 
I D. Use pleasing voice. E. Deliver speech effect i vely, 
VIII. Presentation 
A. Look at the audience. 
e B. Refer to notes. II c. Use aid effectively. 
CHAPTER IV 
CONCLUSIONS 
The purposes of this study were: - (1) to improve the quality of 
presenting concrete factual information; (2) to use audio-visual devices 
to illustrate verbal symbols; (3) to show by experimental lessons to 
what extent audio-visual aids accomplish the objectives; and (4) to con-
sider the value of this study through the use of an evaluation chart. 
The three general areas which were under study included: the necessity 
-of oral communication in the classroom, .the improvement of the oral re-
port, and the use of audio-visual aids as a means of enrichment. 
The writers felt that certain specific results should be answered 
by the study. After examining the pupils' and teachers' evaluation 
sheets, the following data were determined: 
1. Intermediate grade children lack self-confidence. As a result l1 
of this study, there was a definite wpward trend in this area. 
2. There was a marked improvement in the children's ability to 
deliver the talks with sufficient volume. to be heard through-
out the room. 
3. Competence was achieved as the children presented their reports 
with only the help of the visual aid. 
4. Much skill was acquired in expressing a complete thought. 
5. Effective use of the aid contributed to an unquestionable 
amount of understanding gained from the report. 
6. The children's favorable attitudes were revealed by their 
eagerness to participate. 
7. Much pr ogress was shown in the children's manner in accepting 
criticism. 
8. At the beginning of this study, the fourth graders' knowledge 
of organizational skills was limited. _As the study progressed, 
there proved to be an advantageous increase in their use of 
reference skil l s. 
9. In the fifth and sixth grades the effectiveness of research 
was enhanced by the us.e of new mediums. 
10. In addition to research and problem-solving skills·, the pupils 
were familiarized with the making of and self-use of a variety 
of aids. 
11. There is still a great need for improvement of vocabulary 
which can be gained through a further growth in expression. 
12. Variety in sentence construction was a noticeable weakness 
which improved through practice and maturity. 
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SUGGESTIONS FOR FURTHER RESEARCH 
1. The procedure in this study could be used on a larger popula-
tion scale in an effort to obtain greater results. 
2. To gain a more thorough sampling in achievement, a control and 
experimental group could be used. 
3. A similar plan of study could be incorporated in other subject 
areas as literature, health, safety, and music. 
4. By employing audio-visual aids other than those used in this 
study, one could compare the results. 
5. An experiment involving gr oups and committees instead of indi-
vidual reporting could be undertaken. 
6. Compare the results of a similar study conducted in other 
sections of our country. 
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